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CHAPTER I 
INTRODUCTION 
1. 
Statement of the Problem.-- The purpose of this paper is 
to construct two units correlating language arts and history 
in the fifth grade. Traditionally language arts and history 
have been taught separately in nearly all high schools, in 
most junior-high schools, and in many elementary schools. As 
a result many pupils understand little if any of the rela-
tionship between them. 
The elementary school teacher has an excellent oppor-
tunity for correlating language arts and history. Although 
the day may be broken into periods for separate subjects, one 
teacher usually handles all of them. When a new language 
problem arises during the social studies period the teacher 
may say, "This material will have to be outlined. Tomorrow 
during our language period we will learn to outline, or 
better still, let us learn nm~. 11 It is through correlation 
and association of this nature that language arts and history 
11 become more meaningful. Dora Smith in The English Language 
Arts states: 11 English is a Siamese twin to each of the other 
academic subjects. The language arts and the social studies, 
for example, are so inseparably linked that both must go 
forward or backward together. 11 
1. Dora v. 
A Report of 
of English. 
p. 198 
Smith, editor, The English Language Arts, Vol. I. 
a Commission of the National Council of Teachers 
Appleton-Century Crofts, Inc., New York, 1950, 
2. 
However, it is not the intent of this paper to advocate 
incidental teaching of language. The scheduled language arts 
period should continue to be a vital part of the school day. 
Other school subjects must be taught in such a way that the 
child will readily understand the association between them and 
the language understandings, skills, attitudes, and apprecia-
tions requisite to richer learning. In history, for example, 
the preparation and presentation of reports necessitates, 
a.mong others, the following language skills. 
1. Ability to choose a subject for the report 
2. Ability to use books and. other sources to find 
i:nformation 
3. Ability to find the meaning of strange words and 
phrases met when gathering information 
4. Ability to decide what to tell about the subject 
5. Ability to tell enough to make the report interesting 
6. Ability to combine short, choppy sentences to make 
longer. smoother sentences. 
?. Ability to use varied sentence forms 
8. Ability to avoid the overuse of any word 
Source and Justifica.tion.-- Closer correlation bet1..reen 
language arts and history is one method of uniting dynamic ex-
perience 1·Tith information. technical procedure, and reflective 
thinking. The modern philosophy of education recognizes the 
child as an organic whole. It advocates that school life be 
rich in varied and meaningful experiences. It encourages 
sympathetic understanding and emphasizes favorable learning 
conditions. It recommends that the child live abundantly in 
the world at present so as to maintain himself in the future. 
ll 
In an early report Hatfield states: 
11 The school of experience is the only one which 
will develop the flexibility and the power of self-
direction, requisite for successful living in our age 
of swift industrial, social, and economic change. By 
meeting situations, modifying conditions, and adapting 
themselves to the unchangeable our boys and girls will 
learn to live in a dynamic and evolving world. Today, 
more than ever, the curriculum should consist of 
experiences." 
3. 
Tests on the values of correlating were conducted between 
1933- 1941 in a representative erose section of America's 
secondary schools whose educational policies range widely. 
gj 
An experimental course begun in 1934 correlating social 
studies with English revealed: 
1. Enrichment of background 
2. Increase in total number of books read by each pupil 
3. Decrease in fiction reading 
4. Greater interest in non-fiction reading 
In recent years we have come to realize more and more how 
wonderful America really is. We are aware of the treasures of 
liberty and freedom that have been handed down to us and the 
responsibilities of maintaining these treasures. This being 
the case, units developed with these points of view should in 
some measure give pupils conditioned background for their 
thinking and a foundation upon which to build in the solving 
of the greater problems to come. 
1. W. Wilbur Hatfield, Chairman, An Experience Curriculum in 
English, A Report of a Commission of the National Council of 
Teachers of English. D. Appleton-Century Company, Inc., New 
York, 1935, p. 3. 
2. Commission on the Relation of School and College, "Thirty 
Schools Tell Their Story," Progressive Education Publication, 
Vol. 5. New York, 1943, p. 3? 
In a society whose needs are constantly growing and re-
quiring understandings of a broader nature, it is fitting that 
social studies and language arts prepare the pupil for citizen-
ship in that society. 
As citizens in a democracy, the chief task is to live 
together successfully~ This can be accomplished better when 
boys and girls not only learn about the achievements and 
difficulties of developing this democracy but also appreciate 
them and accept them as valuable living gifts from their fore-
fathers. With these thoughts in mind, the author has built 
the following units on American history. 
Scope and Limitations.-- This paper is limited to two units 
constructed for a fifth grade in Providence, Rhode Island. By 
correlating language arts with two history problems, in the 
form of units, the writer hopes to nreate experiences and ac-
tivities that will both help achieve the goals of the language 
arts program and help develop a fuller appreciation of the 
makers of America. 
The teaching materials presented in this paper have definite 
limitations as they have not been tried in the classroom. Only 
by the actual presentation of the units to elementary school 
children can the learning experiences of the units be judged. 
The validity of the testing devices has similar limita-
tions. Only as they are presented, revised and adjusted, can 
their actual value be determined. 
5. 
The units are constructed according to the Billett 
plan and the materials of the units are planned to develop 
power in oral and to1I'itten communication. The units are 
Pioneer Foot~teps (1750- 1890), and Textiles and Their Effect 
Qll Life in New England. 
2/ 
Definition of Terms.-- Good defines language arts as: 
11 (1) the verbal skills used in communicat.tng .ctnd 
expressing ideas; (2) a group of those subjects, the 
chief purpose of which is to teach control and pro-
ficiency in the use of the English language; commonly 
includes reading, language (oral and written composi-
tion, grammar, and rhetoric), speech, spelling, and 
handwriting; loosely used to include literature, 
humanities or any art expressed in the medium of language." 
History is a Greek term which means information gathered 
by inquiry. It is a branch of knowledge that record s and ex-
plains past events. It is a process not only of history-making 
events but is rather a connected story of the growth of ideas 
and institutions. Ideas and institutions grow, but events do 
not. Events are the external forms in which ideas and sen-
timents, in the process of growth, express themselves. The 
true cause of events comes from public sentiments, or some 
thought, feeling, or custom. The growth of ideas and institu-
tions is a continuous process. Continuity is a law of life 
everywhere. Ideas and institutions preserve in the new stage 
1. Roy O. Billett, Fundamentals of Secondary-School Teaching, 
Houghton-Mifflin Company, Boston, 1940, 671 pp. 
2. Carter V. Good, Diet iona.ry of Educa.t ion, McGrEtw-Hill Book 
Company, Inc., New York and London, 1946, p. 235 
6. 
something of the old. What one does today will be the history 
of tomorrow. 
11 
The Dictionary of Education defines history: 
11 (1) a systematically arranged written account of 
events affecting a nation, social group, institution, 
science, or art, usually including an attempted ex-
planation of the relationships of the events, and their 
significance, (2) the science or field of study concerned 
with the recording and critica l interpretation of ~ast 
events; generally divided into ancient history, medieval 
history, and modern history with many sub-divisions, such 
as United States history, etc." 
Correlation is a term used loosely to cover attempts to 
establish connections between various disciplines. Correla tion 
may be so slight as casual attention to related. materials in 
other subject-matter fields, or it may be planning in advance 
to make the materials of one subject interpret the problems 
of another subject. 
2/ 
The Dictionary of Education - defines correlation as: 
11 (4) (currie.) bringing together the elements of 
two or more different subject-matter fields that bear on 
the same large problem or area of human experiences, in 
such a way that each element is reinforced, broadeneq, 
and made richer through its association with the elements 
from the other subject fields; the term implies a subject-
matter organization of the curriculum but recognizes that 
the subject fields are, in actual life, interrelated and 
hence the same interrelation in school is de~~rable; a 
practical project may or may not be involved in the pro-
cess of correlating." 
1. Carter v. Good,~. cit., pp. 203-204 
2. Carter V. Good, ~. cit., 
7. 
1/ 
Units of Learning were stimulated by Morrison in his 
discussion of the 11 mastery technique. 11 He defined a unit as 
11 a comprehensive and significant aspect of the environment of 
an organized science, of an art, or of conduct, which being 
2/ 
learned results in an adaptation in personality. 11 Morrison 7 
attempts to distinguish between the learning product which is 
inward and subjective, and the external interpretation of the 
learning--- 11 the thing-to-be-learned. 11 These things-to-be-learned 
may be aspects of units or of (1) environment, (2) an organized 
science, (3) an art, or (4) conduct. When learned they result 
in an adaptation in personality. The difference in emphasis 
on these phases of the definition have resulted in (1) the 
subject-matter unit, (2) the center-of-interest unit, and (3) 
the unit of adaptation. These differ in fundamental purpose 
and in the unifying principle around which they are organized, 
3/ 
The Dictionary of Education defines a unit: 
11 (1) a scheme of instruction or organization such 
as that advocated by Morrison in which the "t..rork is 
divided into large 't'lholes or units, with relatively 
long term assignments, as contrasted with a plan in 
which daily lesson assignments are used. 11 
1. H. C. Morrison, The Practice of Teaching in the Secondary 
School, (rev. ed.), University of Chicago Press, Chicago, 1931, 
pp. 24-25 
.~. .. Loc, cit • 
3. Carter V. Good, On. cit., p. 436 
8. 
CHAPTER II 
THE HISTORY OF CORRELATION 
Correlation.-- When related materials from varied subjects 
are developed around a given problem we have a method of teaching 
known as correlation. It is a term which indicates the methods 
of those 
subjects. 
who are battering at the barriers between school 
1/ 
As Vives put it in 1531: 11 All studies have a 
connection 1d th one another and a certain affinity. 11 
F~r centuries pupils were taught what was needed in order 
to take their places in society. In feudE.l times the goal for 
the male children of nobility was knighthood. This necessitated 
proficiency in the art of horsemanship, archery, jousting, 
hunting and war. The young ladies of nobility were taught 
sewing and music in order that they too might serve their 
society. The peasant children were taught by direct experience 
farming and domestic arts. In these instances the correlation 
between the skills taught and the ultimate goal of the child 
is apparent. 
Now, as always, the goal of education is to prepare the 
young to find and to fill their proper places in society. Be-
cause of the countless numbers of vocations and the numbers 
of highways to travel toward them the schools of today have 
the problem not only of what to teach but how to teach it. 
1. Watson Foster, Vives Qn Education, Cambridge University 
Press, London, 1913, pp. 233-234 
With radio, television and airplanes bringing California 
closer to Boston than was Lexington in 1776, a method of in-
struction must be employed that will make the academic sub-
jects vital, worthwhile and applicable to real-life situations. 
One method of accomplishing this is the correlation of subject 
matter. 
Even the primitive societies realized the need for edu-
cating the young. In general their aim was the same as that 
in any other culture: namely, to enable the individual to 
become an integral part of the cultural life in which he 
exists. Some modern educators would deprecate this defini-
tion of the aim of education and would point to primitive edu-
cation as an example of a static molding of the pupil to fit 
into the culture, rather than adjusting the culture to the needs 
of the pupil. The trouble, however, was not so much with the 
aim of education in primitive times as with the very nature of 
the society which was rigid and unchanging. This condition is 
also applicable to early colonial education. There is no reason 
why a dynamic and flexible society uhould not develop an edu-
cation appropriate to itself through which the individual would 
be enabled to take his place as an integral and functioning 
part of the culture. The aim of education has always been, as 
it is today, sound. It is in the means of achieving it that 
the faults lie. Correlation is one answer. 
Early American Concepts.-- In the 1890 1 s the Herbartiana 
10. 
brought to this country a new vitali zing t heory of teaching 
and learning which had two aspects: concentration and correla-
tion of subject matter. Materials considered to be best suited 
for building ideas needed by the child were selected. Usually 
these materials were centered around the central core by units 
or method wholes. This was the doctrine of concentration. 
11 Mossman tells us that the Herbartian doctrine of correlation 
was similar to its doctrine of concentration in that it in-
sisted upon teaching subjects in relation to each other, but 
it decided the supremacy of a central core. 
2/ 
Her bart states: 
11 I cannot refrain from wondering what sort of a 
process is being worked out in the heads of schoolboys 
who, in a single forenoon, are driven through a series 
of heterogeneous lessons, each one of which on the 
following day, at the regular tap of the bell, is re-
peated and continued. It is expected that these boys 
will bring into relation with one another and with the 
thoughts of the playground the different threads of 
thought there spun? There are educators and teachers 
who, with marvellous confidence, presuppose just this, 
and in consequence trouble themselves no further." 
Francis Wayland Parker (1831-1902) of New Hampshire was 
one of the earliest American educators to advocate the correla-
tion of subjects in the schools. He was a great admi rer of 
Berbart and introduced his ideas and practices into his school 
1. Lois Coffey Mossman, Ph.D., Principles of Teaching gng 
Learning in the Elementary School, Houghton-lfifflin Co., 
Boston, 1929, p. 111 
2. I. N. Thut and J. Raymond Gerberich, Foundations of Method 
for Secondary Schools, McGraw-Hill Book Company, New York, 
1949, p. 194 
11. 
a.t Quincy, Massachusetts. Instes.d of isolating subjects and 
teaching them independently he corre·lated them around a cen-
tral core. Geography, for instance, began with an investiga-
tion of the immediate environment rather than with the longitude 
and latitude of the Galapagos Islands of the Pacific. Arithmetic 
was centered around every-day problems and their solutions. 
Parker's ideas were carried on further by John De1vey 1vho stressed 
direct, specific and impressive experiences. A child must have 
definite problems and he must be interested in what he is doing. 
Interest, for Dewey, was the most important part of learning, 
for it is only when the learner feels that the work is valuable 
1/ 
that he can give his entire attention to it. Dewey believed 
that the purpose of education was to prepare students for life 
while teaching them how to live: 11 Educat:ton is experience, 
education is life." Dewey's influence on education in America 
has been phenomenal in stimulating many educators to work for 
the reconstruction and the redirection of our educational 
system. 
Many other educators in America advocated the correlation 
of subject matter. Among them were Horace Mann (1796-1859), 
who introduced the method of instruction through child ac-
tivities to the schools of Massachusetts and Connecticut, and 
Frank and Charles McMurray, the leading American Herbartians, 
1. Howard E. Wilson, The Fusion of the Social Studies in the 
Junior High School, Harvard University Press, Cambridge, 1933, 
p. 72 
12. 
who incorporated it into their teachine: units as a methocl of 1/ ~ 
instruction. CharlP-A Mc Hurray states~ 
"The funoamental princlple is that what is learned 
and drilled upon in one study is learned for the purpose 
of applying it in all recitations and studies. If this 
is not true, the thing learned is not rorth learning. 
Knowledge is for use, and it is hypocrisy and inconsis-
tency to emphas ize a thing as imp ortant in one study and 
then neglect it in all others." 
1his id.ea 1 t h h i th lt d th p aces __  e emp J.as s on e resu s an e 
application of what is studied more than on the content of the 
subject matter. It is necessa ry, therefore, th-at curriculum 
makers plan to have the work, espec:tally in literature, his-
tory, and geogr8.phy, synchronized. The ul timR.te purp ose of 
correlation is to ID8.ke all studies more adaptable to the life 
of the children by selecting material that they can use in 
their daily lives. Correlation can sometimes be almost casual, 
as when a teacher tries to help his students apply to other 
classes what they have learned. For instance, a history paper 
may be corrected in the English class for usage, punctuation 
and organization. The degree of correlation depends to a 
great extent up on the teacher, his background, the depth and 
breadth of his mm education, his enthusiasm, his educational 
philosophy and his personality. If a teacher is convinced that 
his pupils can learn better by correlating his subject 1'rith one 
or t"ro other subjects in the curriculum and proceeds to use 
this method, he Nill find the.t his pupils have a d_eeper interest 
in his subject and the influence of his teaching will be more 
permanent. 
1. I. N. Thut and J. Raymond Gerberich, QQ. Cit., p. 172 
l~S . 
Hodern Conce'Q_ts.--For years educators have sa id tha t the 
purpose of all ed.Uca.tion is to prepare pupils for succe s sful 
future living by rich present living--and then, too oft en, 
proceeded to offer them only intellectual activity, chiefly 
rethinking of other men' s thoughts. Truly rich ll ving a nd. 
learning incluCie much more than such purely intellectua.l ac-
tivity a nd the practice of technical skills. Today many edu-
cators recognize these weaknesses and the need for a method 
of instruction to cure them and the malady of artificial 
1/ 
separation of one school subject from another. Hatfield -
points out: "Probably all sound correlation, discoverie s of 
live connections, are worth all they cost." 
During the late 1930's most schools were beginning to 
manage a functional combinF.t tion of the dynamic experiences 
of life and the intellectual activities which have ahva.ys been 
2/ 
the tea cher's chief concern. In support of this Weeks ex-
pounds: 
11 All learning is a process of \vorking from facts 
t hrough interpretations to expression. The ha rd step 
is to adva nce beyond facts and to perceive meanings. 
Children and immature adults a re content to accumulate 
f a cts as a bird collects bits of colored string; when 
t hey a re faced with ideas , t hey employ the same tech-
nique -- collect treasure for a time, and then forget. 
Mature persons go further; if they are mature but 
socially undeveloped, they prefer to reflect priva tely 
1. W. \Vilbur Hatfield, Chairman, An Experience Curriculum in 
En~lish, A Report of a Commission of the National Council of 
Teachers of English, D. Apnleton-Century Company, Inc., New 
York, 1935, P. 3 
2. Ruth 1'-'l'a.ry i'veeks, Chairman, A Correlat ed Curr1culum, A Report 
of a Commission of the National Council of Teachers of English, 
D. Appleton-Century Company, Inc., New York, 1936, p. 58 
14. 
on 1vl::E1 t they learn and experience; if they are rna ture 
both intellectually and socially they prefer to share 
these ideas ana. experiences. Correlation is a method 
of moving students through this circle of f a ct, inter-
pretation and expression in the joint fields of English 
and hi story. 11 
.l/ 
Mirrielees points out the value of the correlation 
theory in explaining how some teachers of English, in 
co-operation with teachers of other departments, develope d 
their Chicago plan. Under their plan freshmen no longer en-
roll in freshman English or freshman history but take a course 
given the title of 11 HurnanitieA. 11 This course considers cer-
tain aspects of man's history; ideas that have dominated the 
minds of men; and literature, sculpture, painting and music 
which throw light upon man's intellectual and spiritual life. 
Under this plan material from four roojor depart me nts - history, 
literature, art and philosophy - is so correlated that not 
four courses with similar objectives, but one course with four 
phases each motivated by the same objectives is offered en-
tering freshmen. 
In looking at the other end of the educational ladder y 
Mirrielees states: 
11 In kindergarten and in the first two gradeo fu-
sion such as that just described has long existed. 
The teachers in these early years center their attention 
upon the child, not upon the specific departmentalized 
information that each child must obtain. The pupil tells 
stories (English) about his number work (mathematics) 
and illustrates 11171 th a picture or cutting that he has made 
(art). Part of his tale he acts or pantomimes (dramatics). 
1. Lucia B. Mirrielees, Ph.D., Teaching Comnosition and 
Litera ture in Junior and Senior High Schools, F..arcourt, BrR.ce 
and Compa.ny, Nev-.r York, 1949, pp. 5-6 
2 . Loc. Cit. 
Or he brings a pollhJOg to class and disnlays it 
(biology) as a prologue to the "Polliwog Song" 
(music) in ~~rhich the class joins. 11 
15. 
Strictly speaking correlation, fusion and integration 
form a series of progressive int~nsity. The terms are used 
loosely to cover all sorts of attempts to establish connec-
. 1/ 
tions betv.reen various subjects of school study. 11'Tesley-
tells us: 
"The idea of integrating subjects ~md elements does 
not stop at the bound.arie s of the social stuctie s fielcl. 
If a fu.sion or unification of the subjects of a field 
is a helpful process, "t1rhy not carry it to its logical 
conclusion and merge all fields? It is difficult to 
visualize the result except in terms of an encyclopeclia, 
a universal synthesis of knov'lledge, or a compendium of 
wisdom. So far the experimentation has involved only 
two or three fields. Attempts to combine Englieh and 
social studies have been made for years. It is possible 
that these efforts will evolve some v.rorkable plans for 
combining at least some of the fields." 
The blending of materials from the content subjects is 
recognized. by educators as a natural step up the educational 
ladder. Children's minds must be ready to accept new learning 
by, first, connecting it to "rhat they alread.y know and, secono., 
mal~ing them understand the relationshin between the old e.nd gj . 
the new. Michaelis points out: 
11The idea of teaching the social studies as "separate 
periods in history, geogra.phy and ci vies 11 is rapidly 
losing ground. The subject-centered emphasis is being 
replaced by an emphasis upon social learning in all the 
chilo.' s experiences. Subject-matter fields are being vie1..recl 
1. Edgar Bruce vle sley and Mary A;. Adams, Teaching Social 
Studies in Elementary Schools. D. C. Heath and Company, 
Boston, 1946, p. 163 
2. John u. Michaelis, Social Studies for . Children in g, 
Democracy. Prentice-Hall, Inc., Ne"tv York, 1950, p. 25 
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as resources to draw upon to solve problems of sig-
nificance to the group. A unified approach is being 
used in more and more school systems in the belief 
that social learning is enhcmced vJ"hen problems of sig-
nificance to children are used as centers around 't·rhich 
content a nd activities are organized. 11 
1/ 
Dal<reon - also recognizes the va lue of correlating con-
tent subjects: 11 In correlation, school subjects still reta in 
their identity and are taught more or less separa tely. Even 
so, there are va lues to be gA- ined through the correlated 2/ -
teaching of l a nguage." Strickland- agrees: 11 Good work in 
the social studies is a lso g ood work with the language arts. 
Boys and girls in tbe intermedia te grades are pushing b~ ck 
horizons and. operating in a. larger field of interest, knov.r-
ledge, a.nc1 vicarious experiences. 11 
In a recent reuort of the National Council of Tea chers 
.. 3/ 
of English Dora V. Smith points out the relationship s and 
the learning s which stem from the association of present ner-
sonal ideas with the thoughts and experiences of others: 
11 Furthermore, language is a major instrument of 
social control. As the little child ga ins in mastery 
of language, he becomes capable of resp ond.ing to ver-
ba l explanations ano. d.irection and gro rs through the 
possibility of interaction bet1·reen thought and ex-
perience and bet~reen his i deas a nd those of others. 11 
1. Mildred A. Dawson, Teaching Languag~ in the · Grades, ,,vorld 
Book Company, Yonkers-On Hud.son, Ne'\'! York, 1951, p. 60. 
2. Ruth G. Strickland, The Language Arts in the Elementary 
School. D. O. Heath and Company, Boston, 1951, p. 133 
3. Dora V. 
A Report of 
of English. 
p. 133 
Smith, editor, The English Language Arts, Vol. I. 
a Commission of the National Council of Teachers 
App leton-Century Crofts, Inc., New York, 1950, 
17. 
Authorities. in the field of element a ry school social 
studies as well as the language arts authorities recognize 
the value of the correlation method of teaching and the need. 
for the d.evelopment of a central core around 1.;hich content 
11 
and activities are orga.ni?:.ed. Moffatt tells us: 
"The social studies field offers many excellent 
opportunities for integration. The teacher planning 
for so cia.l stuC.ies finds herself relating science, 
health, safety and ma.thematics to the core. The se 
areas are all closely allieo; they tend to reinforce 
one another in the instructional process. 11 
It is productive for some teachers to develop these 
areas together in order to provide a greater continuity 
in learning. The curriculum should furnish experiences 
in rela ted area s of knOi·Jle dge o. nc3. skill: communication, 
social living, science, qualitative relationships , Rrts, 
and healthful living. ~rfe should select ma terla.ls a.no. 
sources of inforiilc"l tion from a variety of subject-matter 
fields to assist in the solution of problems or to help 
pt~ils understand present-day conditions." 
2/ 
Preston give s us ~ix steps vJhich should prove helpful 
in p lanning a unit correlating language arts and social stuclies. 
11 Children in the intermediate grades have reached 
a level of maturity at \'Ihich it is d.esirable to und.er·-
take one social studies unit at a time, dealing with it 
intensively and uninterruptedly . The teacher's steps in 
developing such a unit -vrill vary accordingly to circum-
stance but will generally include the following: (1) 
orienting the children to the area of study; (2) assisting 
the chilc:tren in formulating pertinent questions and ac-
tivities; (3) assisting the children in organizing them-
selves for work; (4) assisting the children in collecting 
data and carrying out activities; (5) introducing informa-
tion and icteas to 111Thich the children do not have access; 
and (6) assisting the children in organizing, summarizing 
and sbsring their conclusions. 11 
1. Mauri ce P. Moffatt and Hazel vv. Howell, Elementary Social 
Studies Instruction. Longmans, Green and Company, New York, 
1952, p. 191 
2. Ralph C. Preston, Teaching Social Studies in the Elementary 
School . Rinehart, 1950, p. 78 
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Summary .--The ultima te purpose of correla.tion is to ma ke 
al l studies more adaptable to the life of the children. This 
has been attempted through va rious methods and degrees of 
correlation. The curriculum r~kers have labored to syn-
chronize the activities of ls.nguage arts Nith those of his-
tory and geography. Teachers have v-rorked coopera.ti vely on 
t he funciamental principle that -vrhat is learned and drilled 
upon in one study is learned for the purpose of applying it 
in all recita tions and studies. Educators have continually 
agreed to the principle of selecting materials whi ch are 
applicable to the core of a current teaching unit. Further-
more, many educators have been in agre ement with the principle 
that knmvledge acquired through study is soon forgotten if 
i t is not rela ted to the personal interests and needs of the 
pupil. 
Educa tors say that the purpose of all education is to 
prepare pupils for successful living now and in the future. 
!-!any of the educators agree that one excellent way of accom-
plishing t hie goal is through correlation of subject rratter. 
CHAPTER III 
PIONEER FOOTSTEPS 
GENERAL STATEMENT 
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This unit is planned to help the teacher and his pupils 
reach the objectives of language arts in the fifth grade by 
indicating some of the opportunities and methods of unifying 
the expressional activities of the child. It is also de-
signed to foster the growth of many skills, habits and 
attitudes through the correlation of language arts with his-
tory. The central theme of this unit will be the westward 
movement from 1?50 - 1890. The content utilizes the under-
standings and concepts taught and the readings suggested by 
up-to-date history texts and authorities in the field of his-
tory in the elementary grades. This unit deals primarily with 
the development of the essential skills of oral communication . 
However, acceptable forms of written communication must be em-
ployed in carrying out the activities. Suggestions and addi-
tions by the pupils will be given consideration by the class 
and by the teacher. 
DELIMITATION 
1. English colonists migrated from the eastern seaboard 
to the unsettled lands west of the Appalachians. 
2. Hunters, traders and adventurers led the way into 
the western lands. 
3. Daniel Boone, James Robertson and John Sevier led 
pioneers into the Kentucky-Tennessee area. 
4. The Louisiana Purchase added a vast unexplored 
territory to the United States. 
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5. Lewis and Clark were hired by Jefferson to explore 
and chart the Louisiana Territory. 
6. The desire for land, the lure of the West and the 
growth of colonies paved the way for pioneer settlements. 
7. Land travel into western lands was accomplished by 
boot, by pack horse, by wagon and by stagecoach. 
B. Water travel into the western lands was accomplished 
by canoes, by rafts, by flatboats and by canal boats. 
9. The geographical conditions determined the materials 
used for shelter. 
10. The clothes of the pioneers consisted of garments 
made from the skin of animals and from homespun material. 
11. Farming was the principal occupation of the early 
pioneers. 
12. Later the development of towns and villages fostered 
the grmvth of varied occupations. 
13. Pioneer children were educated in one-room log 
schoolhouses. 
14. Traveling ministers made the circuit of western 
settlements. 
15. Amusements and entertainment among the pioneers were 
of a nature that could be shared by young a.nd old alike. 
16. Pioneers encountered and conquered many hardships. 
17. Indian tribes objected str enua.r81;y t o having their 
lands taken by white settlers. 
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18. The Federal Government set aside Indian reservations. 
19. The United States Cavalry forced the Indians into a 
state of submission. 
20. The discovery of gold in California placed new im-
petus on the westward mo~rement. 
21. Brigham Young and his followers found religious 
freedom in the deserts of Utah. 
22. The Annexation of Texas in 1845 enlarged our nation 
and precipitated war with Mexico. 
23. The treaty of Guadalupe in 1845 added new territory 
which embraced California, New Mexico, parts of Nevada, Utah, 
Arizona and Colorado. 
24. Diplomatic problems with Great Britain arose over 
boundary disputes in the Oregon area. 
25. The Gadsden Purchase of 1853 rounded out our country's 
southwestern border. 
26. Alaska was our last territorial acquisition on the 
continent of North America. 
27. Improved methods of travel and communication helped 
to weld our country together. 
28. The discovery of gold in the Black Hille of the 
Dakotas brought about the settlement of this area. 
29. The Homestead Act of 1862 turned the pioneers from 
lust of gold towerd fertile prairies. 
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PROBABLE INDIRECT LEARNING PRODUCTS 
1. Development of skill in using research tools. 
a. Using bibliographies (reading lists) 
b. Using card catalogs 
c. Using dictionaries 
d. Using encyclopedias 
2. Ability to select and organize information. 
a. Finding the main id.ea 
b. Arranging supporting details 
c. Drawing conclusions 
3. Ability to present information clearly and adequately. 
a. Select ing na.rro'\'T topics 
b. Beginning with an interesting sentence 
c. Maintaining audience contact 
d. Ending conclusively 
4. Ability to assimilate related materials. 
a. Using analog ies 
b. Drav.ring inferences 
5. A knovrledge of how the wildernes s beyond. the 
Appalachians became settled. 
6. An und.erstanding of hm~ struggles and hardships were 
endured and overcome. 
7. An understanding of the sturdy qualities whi ch en-
abled early pathfinders to brave the dangers of the wilderness. 
8. A habit of historic~l thinking which will assist in 
the understanding of ho"r past events help to explain present 
conditions. 
PROBABLE INCIDENTAL LEAffi\T ING PRODUCTS 
1. An appreciation of the fact that travel 1..ras neces-
sarily slo N and difficult in pioneer days as compared to 
the present. 
2. An appreciation of the difficulty of obtaining an 
education in pioneer days as contrasted with present-day 
conditions. 
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3. An appreciation of the religious devotions as prac-
ticed by the pioneers in their new environment. 
4. An appreciation of the literature which helps explain 
America's greatness. 
5. Interest in historical reading which provides oppor-
tunities for intellectual enjoyment and worthw·hile use of 
leisure time. 
6. Greater security in situations demanding effective 
speech. 
7. Appreciation and consideration for the efforts e.nd 
opinions of classmates. 
THE UNIT ASSIGNMENT 
(Tentati~Time Allotment- - -4 Weeks) 
SUGGESTED INTRODUCTORY ACTIVITIES 
24. 
The teacher may utilize one or more of the following 
introductory activities: 
1. Prepare a bulletin board as an introduction to the 
study of the unit. It should have pictures of pioneer heroes. 
Some of these heroes are Daniel Boone, Davy Crockett, Sam 
Houston, Samuel Austin, Lewis and Clark, Wild Bill Cody and 
Paul Bunyan. Poems and songs about these heroes should also 
be posted. 
2. Place on a table in the rear of the room related 
books bearing interesting titles or eye-catching jackets. 
3. Center a discussion on these pictures of heroes and 
the books written about them. 
A. What makes a hero? 
B. Are all of our heroes real? 
C. Why do we exaggerate the deeds of our heroes? 
D. Why are there unsung heroes? 
4. Show films to develop appreciation of the heroes of 
the westward movement and to develop understanding of the vast 
and beautiful geographical aspects of the West. 
A. Coronet Films, Coronet Building, Chicago, Illinois 
1. A Pioneer Home (1 reel) eleven minutes 
An authentic educational film presenting 
the physical surroundings, the home furn-
ishings and the simple pleasures of the early 
pioneer 
B. Bell & Howell Filmosound Library, Chicago, Illinois 
1. Pioneer Loom, No. 4916, ten minutes 
How early Americans wove their ovm 
cloth in their own homes on hand looms. 
Interesting and instructive as history, 
art and handicraft. 
2. Kentucky Rifle, No. 4912, ten minutes 
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A pioneer father teaches his son the 
handling and use of the long rifle and all 
its appurtenances--and the youngster gives 
evidence of his hunting provress. 
These films and other related films are available od 
a free-loan basis from most colleges of education, school 
departments, public libraries and historical associations. 
5. Read or tell stories from these books: 
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A. Singing V.Theels. Mabel 0 1 Donnell. Rovr Peterson Co. 
B. American Indians. Frederick Starr. D. C. Heath 
and Company. 
c. 
D. 
E. 
On the Trail of Adventure. Gerald Yoakam, Louise 
Abney, and Kathleen Heeter. Laidlaw Brothers, Inc. 
Frontiers, Old and New. Nila Banton Smith and 
Stephen F. Bayne. Silver Burdett Company. 
Trails to Treasure. David H. Russell, Constance 
M. McCullough, and Doris Gates. Ginn and Company 
Play Records 
I 
Enrichment Records, 246 Fifth Avenue, New York, r· Y. 
1. California Gold Rush, 10 11 
A. 
2. Building the First Transcontinental Railwa.Y, 10 11 
3. Riding the Pony ExPress, 10 11 
B. Folkway Records, 11? \•Te st 46th Street, Nevr York , N. Y. 
1. Who Built America (Folk Sbng.s), 10 11 
C. Lyrichord Records, 464 vl. 51st Street, New York1, N. Y. 
1. American Songboy (Sandburg), 10 11 
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D. Mercury Records, 1475 Broadway, New York, N. Y. 
1. Old Johnny Appleseed, 10 11 
7. Sing Songs 
A. Oh Susanna 
B. Wagon Wheels 
c. Dixie 
D. Shoo, Fly, Don't Bother Me 
E. Camp Town Races 
F. Others 
8. Display Objects 
A. Tools 
B. Cooking Utensils 
C. Flintlock rifle 
9. Plan Visits 
A. Museums 
B. Landmarks 
C. Libraries 
2?. 
PRE-TEST 
The scores of this test will be utilized by the class 
and the teacher to establish a set of goals. It is essential 
that each pupil know where he is heading. This can be accom-
plished only after it has been established where he nm'IT 
stands. 
Language Completion Test.-- Complete the follmving sen-
tences with the correct word from the list of answers given 
below. 
crunchy 
outline 
questions 
paragraph 
skimming 
ideas 
synonym 
clearly 
interest 
chairman 
sentence 
committee 
1. The method of reading you use to discover 
whether an article is interesting is called 
2. A good example of a picture word which 
describes a sound is 
3. It is easier to discuss a topic if you have 
an orderly 
4. A word that is the same or nearly the same 
as another is called a 
5. You can take part in a conversation by 
asking and answering 
6. An outline of a story is made from its 
main 
?. A good story teller speaks 
8. The chairman of a discussion should try 
to arouse 
9. Before making a nomination a pupil must 
be recognized by the 
lO. 11 I vvas with Boone when he defended the fort at 
Boonesborough, 11 is an interesting beginning 
History Completion Test.--
Napoleon 
Young 
France 
California 
Monticello 
Sam Houston 
Spanish 
Wyoming 
Lewis and Clark 
Alaska 
Davy Crockett 
England 
1. Which country first colonized Canada? 
2. Who led the Texans in their revolt against 
Mexico? 
3. What adventurers founded the oldest city of 
the United States? 
4. ~~at emperor sold land to the United Sta tes? 
5. vfuat was the home of peace-loving President 
Jefferson called? 
6. Who \'Tas the leader of the I>1ormons? 
7. ~lliat was the other name given to Sewardls 
Folly? 
8. Where did the Forty-niners rush to? 
9. Where did the Cheyenne Indians make their home? 
10. Who was appointed by President Jefferson to 
explore the Louisiana Territory? 
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Vocabulary Test.-- In the parentheses write the letter 
of the phrase which best defines the word. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
( ) ( ) ( ) ( ) ( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) ( ) 
Pueblo a. 
Compromise b. 
Frontier c. 
Don 
Mesa d. 
Junta 
Abolition e. 
Padre f. 
A state g. 
Placer mining h. 
Presidium i. 
Creole 
Rodeo 
A mission 
Kiva j. 
k. 
1. 
m. 
n. 
o. 
p. 
q. 
r. 
s. 
t. 
a stock of fooa_ 
a plain on a mountain 
Getting gold from the soil by 
washing it out 
a place established to teach 
people Christianity 
cloth woven at home 
a village of adobe houses 
a priest 
a European born in America 
a group of people living in 
one section who have a Con-
stitution which has been 
accepted by Congress 
destroying entirely 
a shallow part of a stream 
an assembly hall in a pueblo 
the legislature in a Spanish 
colony 
an agreement by which each 
party to a quarrel gives up 
something 
a section in which there are 
from two to six people to the 
square mile 
a town near a mission 
bringing cattle in to be 
branded 
a Spanish gentleman 
to stake a claim 
an Indian war dance 
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SUGGESTED CORE ACTIVITIES 
(To be mimeographed and handed to each child as a study guide) 
Here is a list of study questions and activities. You 
may find the answers to these questions or the material needed 
for these activities by reading the selections listed in your 
bibliography or in your optional reading list. You will do at 
least five of the starred items. You may choose any three of 
the others, or, if you wish, you may suggest others which are 
not listed. These activities are built around the following 
territorial acquisitions: Louisiana, Florida, Texas, territories 
acquired through the treaty of Guadalupe Hidalgo, the Oregon 
Territory and the lands involved in the Gadsden Purchase. 
The results of activities requiring 1~itten work are to 
be recorded in a notebook. Each child is to have hie own 
notebook. 
*1. The United States of today has a compact shape. This 
is due to a number of territorial acquisitions. Prepare to 
discuss orally or in writing any one of the following: 
A. Louisiana Purchase, (1803) 
B. Florida (1819) 
C. Annexation of Texas (1845) 
D. Treaty of Guadalupe Hidalgo (1848) 
E. Oregon Territory (1792) 
F. Gadsden Purchase (1853) 
*2. The following questions are topics for class discus-
sions. To make a worthwhile contribution to the discussion be 
ready to answer all of these questions. 
A. Why did the people leave safe comfortable homes 
in the East for a life of hardship in the wilds 
of our western frontiers? 
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B. Did the Oregon Trail create greater trials than 
the Santa Fe Trail? 
C. vfuy are the early American pioneers greatly 
admired? 
D. What methods were used to increase the size of 
the United States? 
E. How do you account for the by-passing of the 
Dakota territories in our haste to expand? 
F. Which of the territorial gains had the greatest 
effect on the westward movement? 
3. Write an advertisement recruiting families for settle-
ments in the Oregon country. 
4. Plan to present to the class two-or-three-minute 
discussiOns of the following questions. 
A. Did two countries ever own Oregon together? 
B. How did Dr. John McLoughlin become the }-1onarch 
of the Oregon Territory? 
C. irvhat prompted Marcus Whitman to settle in the 
Oregon Territory? 
5. Form a committee to construct maps ·showing the size 
of the United States immediately after a territorial acquisi-
tion mentioned in item 1. 
*6. Make a glossary of terms peculiar to the life and work 
of the pioneer. 
7. Establish a committee to make a collection of pictures 
portraying pioneer adventures. 
8. Form a panel of four members to present to the class 
two tall tales or ballads of pioneer heroes. 
*9. Form a committee to go the library to investigate 
the provisions of the Homestead Act. 
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*10. Prepare a speech to lure settlers into Idaho, Montana, 
Arizona, \'lyoming, Colorado and the Dakotas. 
*11. Dramatize the authorization of the Lewis and Clark 
Expedition by President Jefferson. 
*12. Write to the United States Bureau on Indian affairs 
for material from which a report may be prepared. 
*13. Prepare to present to the class a biography of one of 
the heroes of the Mexican War. 
14. Make a collecti'on of pictures to illustrate some of 
the effects the 19th century inventions had. 
,..15. Prepare a brief 11 Guess Who History 11 on one of the 
following Indian Chiefs: Sitting Bull, Dull Knife or Geron1mo. 
16. Prepare to contribute to the discussion of Brigham 
Young 1 s decision to settle in the desert lands of Utah. 
17. List the geographical obstacles confronting the 
pioneers. 
18. Write a newspaper article that might have appeared 
during this period of history encouraging the preservation of 
the buffalo herds of the west. 
*19. Retell the legends that have grown around the adven-
tures of Kit Carson, Buffalo Bill and Davy Crockett. 
*20. Give a book report of the story you enjoyed most in 
your readings for this unit. 
21. Read to enjoy American Names by Stephen Vincent Benet. 
22. Write a television script depicting the writing of 
America, the Beautiful by Katherine Lee Bates. 
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23. Sing all the sta nzas of Lloyd Norlins 1 Davx Crockett 
in the American Song Book. It is on page 164. 
24. Prepare a choral presentation of "Lewis and Clark." 
Use Prose g_nd Poetry Ad~rentures. Page s 134-5. 
25. Write an account of the effect of the development of 
the steamboat on 1.restwa.rc1 expe.nsion. 
26. Present a report about the p erson who you think made 
the most important contribution to our American way of life. 
27. Copy into your notebook and also on a piece of paper 
at least one worthv.rhile quotation from an individual 1vhom you 
have studieo.. Be sure to add the ne"me of the person whom you 
are quoting. Your second copy is for a class collection that 
will be classified and posted. If you would like to be on the 
committee to do this tell your teB.cher 1\rhen you give him your 
quotation. 
28. Orge.nize a committee to plan a program that will make 
it possible for each pupil to become acquainted lrJi th the worlt 
of the others in the class during this unit. If you would 
like to be on this committee please tell your teacher. 
OPTIONAL R.ELATED ACTIVITIES 
1. Outline and cut from different colored construction 
paper map areas embracing the following : 
a. The United States in 1789 
b. The Louisiana Purchase 
c. The Florida Purche.se 
d. Texas Annexation 
e. Oregon Territory 
f. 1'1exican Cession 
g. The Gadsden Purchase 
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Mount these cutouts on a large section of cardboard, 
pasting at the top only. Underneath each area print on card-
board. the date of acquisition, how acquired and size in square 
miles. 
2. Construct bar graphs sho1-ring comparative sizes of 
areas listed above. 
3. Assume that you a.re ·Meriwether Lewis or i:lilliam 
Clark. Write a diary of your experiences on your journey of 
exploration. Be sure to include an account of Sacajawea's 
contribution to your success. 
4. Prepare to discuss ore.lly or in 1-rr'i ting the life 
of the penniless immigrant boy, John Jacob Astor. 
5. Make a scrapbook on the adventures of John C. Fremont 
and his famous guide, Kit Carson. 
6. On an outline map of the United States locate routes, 
important cliscoveries or scenes of a.ccomplishmt=mts of the 
following: Zebulon Pike, Manuel Lisa, William H. Asheley, 
Jim Bridger, Jedediah Smith, Marcus l'fuitman and Brigham Young. 
Trace the Oregon Trail and indicate barriers, both human and 
geographical, which this route encountered. 
7. Report on the life of John Sager, thirteen-year old 
pioneer on the Oregon Trail. 
8. Dramatize life in Sutter's Fort, California, at the 
time James ~~rshall made his famous discovery of gold. 
9. Illustrate completion of the first transcontinental 
railroad at Ogd~n, Utah, in 1869. 
10. Collect music pertaining to the great cattle areas 
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of the West. Include "Home on the Range," "Whoopee Ti Yi 
Yo, 11 and 11 0, Bury Me Not on the Lone Prairie." Comparatively 
modern popular versions of western life may be found in "Boots 
and Saddle, 11 11 1'lagon Wheels," "I'm an Old Co1-rhand, 11 11 Hule 
Train," and 11 Deep in the Heart of Texas." 
11. Write to the Bureau of Indian Affairs, Department of 
the Interior, Washington, D. C., for pamphlets relating to 
the Indian and his contribution to America. 
12. Prepare murals depicting the lives of famous Indian. 
Chiefs: Sitting Bull, Black Kettle, and Red Cloud. 
13. Collect famous paintings of Indian life: Appeal to 
the Great Spirit, The End. of the Tra.il. 
14. Have a discussion of the topic "Hmv the United States 
Government Has Repaid. the American Indian for Previous 
Mal treatment. 11 
15. Plan a story-telling hour. All stories chosen must 
deal with pioneer children and their adventures. 
16. Prepare a discussion on the storing of food for 
winter use. 
17. Form a choral group to present the following poems: 
a. I Hear America Singing ••••••••••. itlalt V.Thitma.n 
b. Blessed of the Lord Be His Land •• The Bible 
c. Western vvagons ••.......•..•...••• Stephen Benet 
d. America from the Four Corners •••• Ca.rl Sandberg 
e. A Song of Grea.tness •••...••.••••• Mary Austin 
f. Personal selections 
18. Make posters depicting the ~rar1ous types of enter-
t a inment on the Frontier. 
19. Read one of the following books that you may find 
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interesting: 
a. La zaro in the Pueblos •••••••••••• Cornelia Cannon 
b. The Forest Giant ••••••••.••••••.• Allen Chaffee 
c. Wa"ferless 1>1ountain •••••••.••.•.•• Laura A. Armer 
d. The Lone Star of Courage •.••••••• George L. Knapp 
e. The Secret of Rancho del Sol •.••. H. Hawthorne 
f. TeXan ScoutS: ••••••.• :::.::: ••••• J. A. Altsheler 
g. Summer in~ Canon •••••••••.•••••• Kate D. Wiggin 
h. Flaming Arrow •••••••••••••••••••• Carl Moon 
i. Young Pioneers Qn Western Trails.Orville Kneen 
j. ~Feet Six ••••••••••.•••••••••• Bessie James 
20. Construct a scrapbook of pictures. The name of your 
book could_ be 11 The Southwest -• Yesterday and Today. 11 
21. Make a magazine of questions. The name of it could 
be, 11 Do You Know This. 11 Everyone in the class should con-
tribute a fe1.v questions. 
22. Form a committee to write a play from a story they 
have read. Have the teacher auprove your choice. 
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EVALUATION 
The evaluation of this unit may very itTell be threefold in 
nature. A teacher-made test may be given to measure genera.l 
inforr~.tion. Records of the pupils' daily work may be kept, 
ancl the children may eva.luate their o't'm activities. Score 
cards are provided to facilitate the pupil evaluation. 
A. Teacher-made Teets 
1. Suggested test items for evaluation of Language 
Arts: 
a. Write an orderly paragraph by arranging the 
following sentences in their proper order. 
Do not l>Tri te the sentence. Use only the num-
ber. 
(l) Not many of these Indians cared a. ( ) 
about fighting. (2) Out on the open b. ( ) 
plains the pioneers found Indians who c. ( ) 
spent most of their time on the backs d. ( ) 
of their swift horses. (3) As they 
neared their destination in Oregon they 
discovered Indians who spent most of their 
time fishing along great- rivers. (4) l~ny 
of these Indians followed the great buffalo 
herds and lived on their meat. 
b. Indicate the three narrow titles by placing 
the letter 11 N11 in the space provided after the 
title. 
1. Pioneers Move West 
2. Heroes of the Frontier 
3. Daniel Boone Kills a Bear 
4. Finding the Fording Place 
5. My First Buffalo Hunt 
( ) ( ) ( ) ( ) ( ) 
c. From the following pairs of beginning sen-
tences indicate the one t-Thich would best catch 
d. 
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the attention of the audience by placing 
the letter 11 B11 in the space provided. 
1. We often go hunting. 
2. I fired, but the gun did not go off. 
1. I was v.ri th Custer at the Battle of 
Little Big Horn. 
2. Sitting Bull outwitted Custer several 
times. 
1 .. How would you like to travel over the 
Santa Fe Trail? 
2. The Santa Fe Trail passed through 
several \'lestern states. 
Complete the following sentences with the 
correct word from the list of answers given 
below. 
crunchy 
outline 
questions 
paragraph 
skimming 
ideas 
synonym 
clearly 
interest 
chairman 
sentence 
committee 
1. The method of reading you use to discover 
whether an article is interesting is 
called 
2. A good example of a p i ct ure 11orc1 which 
describes a sound is 
3. It is easier to discuss a topic if you 
have an orderly 
4. A word that is the same or nearly the 
same as another is ca l l ed a 
5. You can take part in a conversation by 
asking and answering 
6. An outline of a story is made from 
its main 
7. A good story teller speaks 
B. The chairman of a discussion should 
try to arouse 
( ) 
( ) 
( ) 
( ) 
( 
( ) 
9. 
10. 
Before making a nomination a pupil 
must be recognized by the 
n I t~as with Boone when he defendect 
the fort at Boonesborough, 11 is an 
interesting beginning 
2. Suggested test items for history evaluation 
a.. Fill in the blanks so that the follo"VVring 
statements are true. 
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1. When England and the United States 
signed the peace treaty at the end of 
the Revolutionary 1ilar our "VV.restern 
boundary ,..;as the 
2. "Father of Tennessee 11 was the title 
given to 
3. The Wilderness Road was opened by 
4. The most important town in Louisiana 
in 1803 was 
5. The papers transferring the Louisiana 
Territory to the United States were 
made out in 
6. People who settled on a piece of land 
and claimed it because they were on 
it were called 
7. The part of the We et '\vhich the ~. ormons 
took for their permanent home is 
8. The first mission in Texas was 
9. The man who led the Texans in their 
rebellion aga inst Mexico was 
10. The Indians of Florida were the Creeks 
and 
11. One of the most important foreigners 
who settled in California on the 
Sacramento River was 
12. Gold 1-ras discovered in California in 
the year 
13. The town in the Middle West from 
which the roads went west to 
dalifornia was 
14. The first American settlement in the 
Northwest was 
15. The Canadian who first crossed the 
continent to the Pacific was 
16. The French Canadian canoe men were 
called 
17. Doctor Whitman built his mission at 
18. The states made from the Oregon 
Territory are Oregon, Washington and 
19. The leader of American fur men in 
the Oregon lands was 
40. 
20. William Cody, whom we know as 11 Buffalo 
Bill, 11 was one of the riders who 
brought mail to the West coast by 
B. Teacher Rating.-- The teacher may obtain an evaluation 
of the pupil s by a careful observation of: 
1. Attitudes disclosed in floor talks and in class 
discussions 
2. .Methods and work habits of the pupils 
3. Appreciation of the literature suggested in the 
optional reading list. 
C. Pupil Eve.luation.-- The pupils may evaluate their 
attitudes and understandings by carrying out such exercises as 
the ones listed below: 
1. List any new interests that you have developed 
as a result of ·the study. 
2. Mention any ideas that changed as you studied. 
3. Tell how your reading or class discussions have 
helped you better understand the problems of today. 
4. Make a list of the desirable traits of character 
you have recognized in characters of this period. 
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EVALUATION SCORE CARDS 
Evaluation by the individual, by the class and by the 
teacher can be simplified by employing these score cards. The 
following scores may be used respectively: 1, 2, 3, for Good, 
Fair and Unsatisfactory. 
NAME 
I. 
II. 
SCORE CARD FOR ORAL COMMUNICATION 
DATE RATING 
Thinking on a subject: 
1. Did (I) he select pertinent information? 
2. Did (I) he use several sources of information? 
3. Did (I) he ask the auestions: Hm\f? 1mat? '!ftThy? 
4. Did (I) he arrange ideas in an orderly pattern? 
Fincling and knowing a subject: 
1. Did (I) he observe the subject? 
2. Did (I) he read about the subject? 
3. Did (I) he ask questions on the subject? 
4. Did (I) he think about the subject? 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
III. Using the voice: 
1. Did (I) he speak louclly enough to be easily heard? ( ) 
2. Did (I) he sound interested.? ( ) 
3. Did (I) he speak clearly and distinctly? ( ) 
4. Did (I) he use correct pronunciation? ( ) 
IV. Getting others to listen: 
1. Did (I) he give a reason or purpose for listening? ( ) 
2. Did (I) he use words and phrases exactly? ( ) 
3. Did (I) he show an intere.st in the listeners? ( ) 
4. Did (I) he understand the subject thoroughly? ( ) 
INDIYIDUAL PROGRESS RECORD 
NAME DATE RATING 
1. Is my voice pleasing? ( ) 
2. Do I talk directly to the group? ( ) 
3. Do I look at the person speaking? ( ) 
4. Do I contribute my ideas to committees and class ( ) 
meetings without being asked? 
5. Do I offer to help others? ( ) 
6. Do I do accurate -vmrk? ( ) 
7. Do I try to select well so that my if.rork contains the ( ) 
most valuable material? 
8. Does the quality of my work show I worked carefully? ( 
9. Are my assignments ready on time? ( ) 
BIBLIOGRAPHY FOR CORE ACTIVITIES 
Adams, Samuel Hopkins, The Santa Fe Trail. Random House, 
New York, 1951. 
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Clark, Marion G., vlestward. to the Pacific. Charles Scribner's 
Sons, New York, 1932. 
Daugherty, James, Tranpers and Traders of the Far 1~est. Random 
House, New York, 1952. 
Freeland, George Earl, Edward Everett Walker, and Helen Esther 
Williams, America's Building. Charles Scribner's Sons, 
New York, 1942. 
Gordy, Wilbur F., Elementary History of the United States. 
Charle s Scribner's Sons, New York, 1935. 
Lansing, l~rion, Makers Q! ~Americas. D. c. Heath and 
Company, Boston, 1951. 
La~'ITson, Marie A., Hail Columbj.e, a Doubleday, Doran and Company 
Inc., Ne~r York, . l931. 
Masters, Joseph G., Stories of the Far West. Ginn and Company, 
Boston, 1935. 
McGuire, Edna, America, ThBn and~- The Macmillan Company, 
New York, 1940. 
McNeer, May Yonge, The Story of the Great Plains. Harper and 
Brothers, New York, 1943. 
Rugg, Harold, Th~ Conquest Q! America. Ginn and Company, 
Boston, 1937. 
Tallant, Robert, The Louisiana Purchase. Random House, New 
York, 1952. 
West, Ruth, and Willis Mason West, The Story of Our Country. 
Allyn and Bacon, Boston, 1933. 
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OPTIONAL READING LIST 
The following optional related reading list is a sam~le 
of the types of material suitable for the student's supplemen-
tary reading on the unit. 
It is suggested that only the name and the author of ea.ch 
book be typed on the filing card and that .space be Ieft for 
the pupil who first reads the book to fill in his op inion of 
the book. 
The numbers following the titles in the reading list give 
the approximate grade level from the standpoint of interest 
and reading difficulty of the selections listed below. These 
1/ 
levels have been compiled by Eloise Rue. 
Allee, M. H., Judith Lankester (6-9) 
Allen, M. P., Silver Wolf (7- 9) 
Altsheler, J. A., Young Traders (6-8) 
Armer, L. A., Waterless Mountain (5-6) 
Bell, M. E., Watch for A Tall 'IJThite Sail (7-9) 
Benet, R., A Book of Americans (5--) (Poems) 
Best, A. C., Hearthstone in the \Vilderness (7-9) 
Birney, Hoffman, Two Little NavaJos (4-6) 
Brink, C. R., Caddie Woodlawn (6-8) 
Brock, E. L., Drusilla (4-5) 
Brooks, E. s., A Boy of the First Emoire (6-8) 
Browning, M., Adventuring With Pioneers (5-6) 
1. Eloise Rue, Subject Index to Books for Intermediate Grades 
American Library As sociation, Chicago, I95o 
Cable, G. W., The Cable Story Book (4-5) 
Carr J M. J., Children of the Covered Vvagon (4-6) 
Carr, M. J., Young Mac of Fort Vancouver (?-9) 
Coatsworth, E. J., Dancing Tom (4-5) 
Comfort, W., Apache (6-?) 
Cooper, J. F., Deerslayer (8-9) 
Crawford, P., Hello, the Boat (6-8) 
Culp, W., Tumba of Torrey Pines (5-6) 
Darby, A. c., Sometimes Jennie Wren (4-5) 
Davis, J. C., 11 A Cowboy Race 11 (5-6) (a poem) 
Driggs, H. R., Pony Express Goes Through (6~9 ) 
Eaton, J., Narcissa Whitman, Pioneer Qf Oregon (8-9) 
Emerson, C. D., Pioneer Children Qf America (3-4) 
Everson, F. M., EarlY Days in Ohio (5-?) 
Fast, H. M., Tall Hunter (6-9) 
Frost, T., "The Guns in the Grass 11 (6-?) (a poem) 
Gauthrie, A. B., Big Sky (?-9) 
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Golden, S. E., Plays of Patriotism for Young Americans (5-?) 
Gray, E. J., Times and Places (4-5) 
Hartman, G. and Ball, c. C., America--Land of Freedom (5-?) 
Hubbard E., Little American History PlaYs for Little 
Americans (4-5)' -
Knibbs, H. H., 11 Riders of the Stars 11 (6-?) (a poem) 
Love, c. M., Dramatic Scenes from American History (?-9) (Plays) 
MacDiarmid, E., 11 The Call of the Plains" ( 6-?) (a poem) 
McLaclachlan, H. D. C., "The Cattle Round-Up" (6-?) (a poem) 
Mason, M. E., Smiling Hill Farm (5-?) 
Meadowcroft, E. L.' ~ Wagon and Flatboat (5-7) 
Meadowcroft, E. L.' On Indian Trails with Daniel 
- -
Meigs, c. L. I Wind in~ Chimney (5-7) 
Meigs, c. L., Call .Qf. the Mountain (7-9) 
0 1 Donnell, M., Singing Wheels (4-5) 
Orton, H. F., Secret Qf the Rosewood Box (4-5) 
Orton, H. F., Treasure in~ Little Trunk (4-5) 
Parker, E. P., Highways and Byways (6-8) 
Parkman, F., Oregon Trail (8-9) 
Phillips, E. C., Story Q! Nancy Hanks (5-7) 
Pinkerton, K. s. G., Adventure North (7-9) 
Price, 0. M., A Far Country (4-6) (a play) 
Roo sevelt, T. , Btories of the Great West (6-7) 
Simon, C. l-1. , Farav1ay Trail (5-6) 
Skinner, c. L., Debby Barnes, Trader (7-9) 
Starr, F., American Indians (5-7) 
Boone 
Stevenson, B., Great Americans (5--) (poems) 
Stevenson, A., Daniel Boone, Box Hunter, (4-5) 
Sutton, M., Jemima, Daughter of Daniel Boone (7-9) 
Tousey, s., Jerry and !b& Pony Exoress (4-6) 
Wilder, L. J., Little House Qn the Prairie (4-6) 
Wilder, L. J., On the Bank of Plum Creek (5-6) 
Wilder, L. J., These Happy Golden Years (7-9) 
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(3-5) 
BIBLIOGRAPHY FOR TEACHER'S USE 
Austin, Mary Hunter, The Land of Little Rain. Houghton-
Mifflin Co., Boston, 1950. 
Bechdolt, Frederick Ritchie, Grants of the Old West. The 
Century Co., New York, 1930. 
Bolton, Herbert Eugene, The Spanish Borclerlands. Yale 
University Press, Nev1 Haven, 1921. 
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Dane, George Ezra, Ghost To~m. A. A. Knopf, New York, 1941. 
DeVoto, Bernard Augustine, Across the 'Ylide Missouri. Houghton-
Mifflin Co., Boston, 1947. 
Ha-v;thorne, Hildege.rde, \IJ'estward, the Course. Longma.ns, Green 
and Company, New York, 1946. 
Hedrick, Ulysses Prentiss, ~Land Q[ the Crooked Tree. Oxford 
University Press, Neifr York, 1948. 
Leyburn, James Graham, Frontier Folk~rays. Yale University 
Press, New Haven, 1935. 
Paxson, Frederic Logan, History of the American Frontier. 
Houghton-Mifflin Company, Ne111T York, 1924. 
Quaife, Milo Milton, editor, Six Years with the Texas Rangers. 
Yale University Press, New Haven, 1925. 
Rippy, James Fred, The United States and Mexico. F. s. Crofts 
and Co., New York, 1931. 
Skinner, Constance Lindsay, Adventures Q! Oregon, Yale 
University Press, New Haven, 1920. 
Woe stemeyer, Ina Faye, The trfestward Hovement. D. Appleton-
Century Company, New York, 1939. 
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BIBLIOGRAPHY OF TEACHING AIDS 
The films and recordings included in this bibliography 
are merely a sampling of the types that are available for 
studies of this nature. They can be obtained in most cases 
on a free-loan basis from local colleges of education, public 
and private school department s , public libraries, state depart-
ments of education, historical museums and historical associa-
tiona. 
The information in this bibliography is limited to the 
title and the publisher of the film. It is suggested that a 
convenient lending agency be the probable source of these 
materials. If the records listed in this bibliography cannot 
be obtained locally, they can be secured from either of these 
two supply houses: Children's Reading Service, 10?8 St. John's 
Place, Brooklyn 13, New York, and Educational Services, 1?02 
K Street, N. W., Washington, D. c. 
FILMS: 
Kentucky Rifle. Bell and Ho~Tell Filmosound Library 
?100 McCormick Road, Chicago, Illinois 
A Pioneer Home. Coronet Films 
Coronet Building, Chicago, Illinois 
Pioneer Loom. Bell and Howell Filmosound Library 
7100 McCormick Road, Chicago, Illinois 
RECORDINGS: 
American Songboy. (Sandburg) Lyrichord Disc, Inc. 
464 W. 51st Street, New York, New York 
Building the First Transcontinental Railway. Enrichment Records 
246 Fifth Avenue, New York 1 1 Ner~r York 
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California Goldrush. Enrichment Records 
246 Fifth Avenue, New York 1, New York 
Old Johnny Appleseed. Mercury Record Corporation 
1475 Broadway, New York, New York 
Riding the Pony Express. Enrichment Records 
Who Built America. 
246 Fifth Avenue, Ne1'v York 1, New York 
Folkways Record and Service Corporation 
117 West 46th Street, New York, New York 
CHAPTER IV 
TEXTILE§ AND THEIR EFFECT ON LIFE 1N ~ ENGLAND 
GENERAL STATEMENT 
49. 
The purpose of this unit is to correlate certain phases 
of language arts and social studies with a history problem 
(Textiles in New England). The growth of textiles in New 
England cannot, however, be thoroughly understood without 
considering such aspects as: 
1. geographical conditions of the New England area 
2. hardships endured by early New Englanders in 
clothing themselves when England enforced the 
Navigation Acts of 1662-1685. 
3. available capital 
4. available skilled labor to produce the much needed 
goods. 
The initial years in the new world carried with them many 
hardships. The need for shelter and food was the most pressing. 
After the woodlands had been turned into productive fields and 
sheltering buildings the dangers of starvation and exposure 
were greatly relieved permitting many of the colonists to re-
turn to their old world trades. In an address read before the 
Bostonian Society Council Chamber, Old State House, April 18, 
v 
1911, Woodbury gave a vivid description of the conditions 
that lead to the production of cloth in the Massachusetts Bay 
Colony. 
1. C. H. H. Woodbury, SeD., Textile Education Among~ Puritans. 
(Reprinted from the Bulletin of the National Association of Wool 
Manufacturers), Boston, 1911, pp. 5-6 
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11 It ha-s been estimated that the fifteen hundred 
who came to Salem in 1628-30 brought with them property 
to the amount of fully a million dollars. Silks, furs, 
and plate abounded in the colony, and yet in a few years 
there was such a shortage of cloth that sheep-skin gar-
ments became a necessity. 
The dress of the period for both men and women in 
circumstances to have their portraits painted, which 
appears to be the best measure of prosperity and social 
standing in early days, was elaborate in cut, color, and 
decoration, and the right to the dress of the gentle-
man or the gentlewoman was fixed by statute in Massachusetts 
Bay, as it was in England, limiting the privileges of 
wearing gold and silver lace and other ornaments to those 
of estates above certain amounts. 
Inventories and also correspondence with the old 
country, ordering outfits, contain a vast amount of dan-
dified detail. 
Wherever there were instances of unusual prosperity, 
conditions akin to an aristocracy prevailed. The pros-
perous class "VTere Tories almost to a man, as they or 
their wives did not wish the supply of luxuries of dress 
from abroad stopped. The Revolution, by the impoverish-
ment or the expatriation of these Tories, brought these 
aristocratic assumptions to an end. 
Later simplicity leading to fashions of the present 
day in men's garb, at least, may have been forced by the 
scarcity of varied fabrics and more especially the material 
for ornamentation. 
Although I shall run from the Colony to the Province, 
as the facts may lead, the purpose of this paper is to 
call attention to the fertility of mental resources exer-
cised by this seashore colony in providing themselves 
with cloth when a sufficient supply could not be obtained 
from the mother country, and vexatious as her commercial 
prohibitions may have appeared, it is evident that the 
earlier laws of this nature were defensive, because 
England had not the wool to spare. The Pilgrim writer 
claimed that 11 warrs had kept down the sheepe." 
Two irrelevant conditions proved to be of vital 
benefit to the colony, first: the reform of the methods 
of taxation by equalization as people had means to pay 
without undue distress and not to rest directly upon 
agriculture, attempted by Elizabeth, had not been fully 
developed under Charles the First, and indeed contains 
open questions to this day; but she performed one act 
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ultimately of untold value to the colonies of Massachusetts 
Bay, who came from the eastern countries of England in 
the very territory where she had colonized spinners and 
weavers from the Netherlands and these people had taught 
others of their skill, so that these Puritan emigrants 
were the best equipped of all England to spin and weave. 
The general exercise of such skill undoubtedly became a 
necessity rather than an early intention among the 
colonists. 11 
Many of these early settlers in New England were traders. 
They came here with the intention of carrying on trade with 
the Indians. One of the principal means of exchange was manu-
factured goods. Theee were used in bartering with the Indians. 
Cloth from England was the chief item of exchange. When the 
Indians proved themselves capable of driving so hard a bargain 
as to develop in 11 The Yankee Trader 11 a peculiar shrewdness, it 
became evident that a more economical and sound source of cloth 
was needed. 
As years went on and more settlers came to New England 
for various reasons, economic, religious, political, or plain 
adventure, the need for cloth at a reasonable price became an 
ever-present problem. The scarcity of meat as well as the 
need for clothing prompted the raising of sheep. In presenting 
1/ 
the follm'ling Court Decree Woodbury adequately supports this 
premise: 
"Whereas this country is at this time in great 
streights in respect of clothing, and the most likeljust 
way tending to our supply in that respect is the rajsing 
and keeping of sheepe within our jurisdiccon. 11 
1. C. J. H. Woodbury, SeD., Q2. cit., p. 21 
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This unit will follow the growth of the textile industry 
of New England from the landing of the Pilgrims in 1620 to the 
present time. The activities of this unit are planned to 
develop skill in the following forms of written expression: 
letter writing, lists, announcements, posters or signs, 
legends for pictures, summaries and descriptive paragraphs. 
DELIMITATION 
1. The development of the textile industry in New England 
has many ramifications. 
2. The history of the growth of textiles in New England 
will reveal numerous textile empires coming into being. 
3. The Yankee Clipper ships traded with the cotton pro-
ducing West Indies. 
4. English Navigation Acts encoura~d smuggling among the 
colonists. 
5. Some of the Puritan settlers were weavers from England 
and Holland. 
6. Wealthy settlers made clothes from ornate fabrics. 
7. Wealthy colonists were inclined to be Tories. 
8. An adequate supply of clothing, especially winter 
wearing apparel, was not available from English markets. 
9. Taxes placed on manufactured goods coming into the 
colonie~ resulted in high prices. 
10. New England's rocky hillside provided pasture land 
for sheep. 
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11. To1vn commons provided excellent grazing ground for 
sheep. 
12. The use of fiber to manufacture cloth which emerged 
into the art of weaving was an early discovery in the history 
of man. 
13. Obstructive navigation laws were a hindrance to the 
importation of cotton fibers from the \'lest Inclies. 
14. Cotton grew well in the southern colonies. 
15. Spinning and weaving ,..,rere entirely domestic occupa-
tions until about the time of the Revolution. 
16. Eli Whitney 1 s cotton gin reduced the need for importing 
cotton fibers. 
17. Spinning societies and spinning schools were estab-
lished in New England before the Revolutionary War. 
18. Irish spinners settled above the Merrimack River near 
¥~nchester, New Hampshire, in 1718. 
19. William l1olyneaux employed young ladies as spinners 
in 1770 to i'lork in the Manufactory House. 
20. Hargreave's spinning jenny of 176? and Arkwright's 
spinning frame of 1?69 reached the country before the Revolution 
and were the beginning of the end of making cloth only as a 
domestic occupation. 
21. When war was declared against England in 1812 the in-
dustrial outlook in the United States became, for a time, very 
gloomy. 
22. 'Vleaving by pm•rer machinery began in the early 1800 1 s. 
23. Slater's Mill was rapidly followed by ten other Rhode 
Island mills. 
24. The Napoleonic Wars fostered the growth of Rhode 
Island mills (1809-1815) to the astounding total of 169 in 
the year 1815. 
25. Francis Cabot Lo'to'rell is the father of .the modern 
cotton mill. 
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26. The Waltham Company in 1850 paid its employees $1.25 
per week for eight hours; $ .?5 was returned to the corporation 
for board. 
2?. The Waltham Company since 1901 has been kno~m as the 
Boston Vanufacturing Company. 
28. Textile mills 't•rere built near sources of abundant 
water power. 
29. The Merrimack, the Blackstone, the Pa~~uxet and the 
Woonasquatucket Rivers are good examples of sources of power 
for textile mills. 
30. Agents representing various mills traveled the New 
England countryside to obtain women workers. 
31. The Lowell Institute, the Mechanics Association, and 
other organizations of high repute offered unlimited oppor-
tunities in the way of reading, study, and social activities. 
32. Conduct of mill workers \'Tas governed by a signed 
Regulation Paper. 
33. 11 The Lowell 0ffering, 11 a work published by factory 
girls, was the first magazine in the ~rorld to be written ex-
clusively by women. 
34. About 182?, following a depression in England, 
foreigners began to displace native New Englanders in the 
mills. 
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35. The first immigrants were all from Western Europe; 
those from Eastern Europe did not begin to come until 1855. 
36. Hard times in Ireland beginning in 1846 and culmina-
ting in the famine of 1854 found large numbers of Irish 
immigrants moving to New England textile regions. 
37. As the Irish displaced the native Americans they in 
turn were later displaced by another group, the French 
Canadians, who began to come about 1865. 
38. English immigrants went to So.uthern NevT England tex-
tile centers where better op~ortunities were given them in 
fine goods mills. 
39. In 1912 there were more Greeks at work in the fac-
torie s of Lowell than in any other city in the United States. 
40. Welfare work, as it is conducted in the United States 
today, had its beginnings in textile communities where the 
corporation supervised the living conditions of the operatives 
and supplied them with homes beyond the standards of the times 
in order that they might attract a desirable class of labor. 
41. Welfare work, in representative New England mills, 
initiated the following advancements: first aid departments, 
cafeteria, smoking rooms, reading rooms, educational clubs, 
and various athletic teams. 
42. Labor legislation resulted in better working condi-
tions. 
43. Labor unions improved the living standards of textile 
workers. 
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44. Lower taxes and cheaper labor are luring New England. 
mill O\<mers to southern locations. 
45. Neu England Redevelopment Councils are seeking ne't"1 
diversified industries. 
PROBABLE INDIRECT LEART\TING PRODUCTS 
1. The ability to express ideas clearly and effectively 
in acceptable written form. 
a. expression of thoughts in at least four or five 
simple sentences built around a central theme 
b. practice in writing the four kinds of sentences 
correctly capitalized and punctuated. 
2. An understanding of the import a nce of what one says 
or writes and of how it is expressed. 
a. use of proper diction 
b. use of synonyms 
c. use of antonyms 
3. An understanding of the varied ancestry of New 
England's population. 
4. An understanding of why nearly all New England towns 
fit into a set physical classification. 
5. An understanding of the geography of New· England and 
its adaptability for manufacturing. 
6. An understanding of the cultural background and the 
meaning of the industry in which the children of today may 
find themselves employed in the future. 
7. The knowledge that progress in manufacturing requires 
an inventive people. 
5?. 
8. An understanding that the density of population in 
New England is due: 
a. To the use made by man of the forests, building 
stone, scenery, farm lands, fishing grounds. 
b. To the development of manufacturing and commerce. 
c. To the land and water routes. 
PROBABLE INCIDENTAL LEARNING PRODUCTS 
1. Appreciation for the opportunities provided for us 
by our forefathers. 
2. Realization of need for employer and employees to 
pull together for the good of all. 
3. Realization of the need for conservation and develop-
ment of natural resources. 
4. Respect for the rights and property of others. 
5. Increased ability to form opinions and express them 
in clear, orderly '~itten language. 
6. Increased efficiency in interpreting maps, graphs, 
and charts. 
7. Skill in reading for general impressions first and 
later for more specific details. 
8. An appreciation of the privilege of living in this 
region. 
THE UNIT ASSIGNMENT 
(Tentative Time Allotment---4 Weeks) 
SUGGESTED INTRODUCTORY ACTIVITIES 
The teacher may utilize one or more of the f'ollowing 
introductory activities. Activity 1. is given in detail. 
The other suggested activities may be similarly developed. 
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1. Read a copy of the letter sent to the New Haven 
Railroad, Public Relations Department, South Station, Boston, 
requesting loan of the film, This is New England. 
A. Discuss briefly public services rendered by 
industry. 
B. Show the film, This is NeTrJ' England. 
C. Discuss the film developing the concept that 
through an understanding of New England comes 
an appreciation for New England. 
D. Make a list of' New England's institutions which 
have contributed greatly to the American way of 
life. 
E. Discuss the growth of these institutions. Place 
emphasis on textiles. 
F. Create committees to investigate the history of 
New England's textile industry. 
2. Discuss places to visit which 'livill provide first-hand 
information on textiles in New England. Slater's Mill in 
Pawtucket, Rhode Island, is a landmark worthy of a visit. 
3. Have the class list occupations of their parents who 
are engaged in manufacturing. 
4. Have the class check with their parents to determine 
the occupations of grandfathers and great-grandfathers. This 
list may show a definite trend when compared l'li th the list of 
occupations of the children's parents. 
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5. Exhibit various types of materials which represent 
examples of various types of ~\reaYing and dyeing. 
6. Form a letter-writing committee to send for sample 
fabric booklets and other materials. 
7. Ask the children to list the types of fabrics which 
they are wearing and tell their probable source. 
8. Choose a reporting committee to investigate the geo-
graphical aspects of such textile centers as Lowell, Lawrence, 
Woonsocket, Providence, Manche ster, and Pawtucket. The 
following list of factors will serve as a guide. It can be 
mimeographed end distributed to the committee members. 
The localization of industries depends upon many factors. 
a. Climate 
b. Physical features of the land 
c. Availability of raw materials 
d. Nearness of fuel 
e. Nearness of sea 
f. Availability of labor supply 
g. Accessibility to markets 
h. Transportation facilities 
9. Form a library committee whose responsibility vlill 
be the procurement of a, loan of booJ.\.s from the local public 
library which will prove helpful in the pursuit of the study 
of textiles. 
10. Ask the pupils to tell stories related to the unit. 
Many boys and girls live nea r textile mills, have visited 
their parents at work in a mill, or have listened to their 
parents talk about their work. 
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PRE-TEST 
Multiple Choice 
• 
The New England colonists wore clothes made of: 
__ a. rayon _2LC. wool 
_b. nylon _ __ d. burlap 
• Old Slater's Mill· in Pawtucket, Rhode Island, is 
built on land originally a part of: 
_a. Connecticut _c. Maine 
_x_b. Mas sachuse tt s _d. New Hampshire 
• New England's Clipper Ships were powered by: 
_a. steam _c. oars 
_x_b. sails ___ d. ocean currents 
• One of the follm"ling NevT England cities is referred 
to as the 11 city of hills and mills." 
_!_a. Fall River __ c. Bridgeport 
___ d. Newport __ b. Boston 
• Mills along the Merrimack River were developed by: 
_a. Eli Whitney ....z._c. Francis Lo"\'lrell 
__ b. Thomas Edison _d. John Eliot 
Test.--Complete the following sentences with 
the c the list of answers given below. 
clothing hours bark 
industry sails animal skins 
rudders France red 
blue England Europe 
farms shoes benefits 
• The American Indians made dye from 
2. In addition to homespun garments the early 
American settlers wore garments made from 
3. Sheep are ve~y useful animals. The meat is 
used for food and the wool for 
Ne'ti'T England's many ponds, lakes and r:lvers 
are good sources of water power for 
Yankee trading ships needed strong cloth 
for their 
The color of indigo dye is 
Before the Revolutionary War the majority 
of American imp orts came from 
Most of New England's workers earn their 
living in her 
Many of our netghbors in New England have 
ancestors who migrated from Western 
Labor unions have provided the textile workers 
with higher wages and shorter working 
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.;;=.::::=== Test.-- Some of these groups of \'J'Ords make sen-
and some do not. Write 11 Yes 11 on the blank if the group 
is a sentence. Write 11 No 11 if it is not a sentence. 
Took a long trip in their new trailer 
The small cub liked. honey 
A feather in his curly black hair 
After the horse a long line of bowmen 
Up the slope to the pool of cold wat~r 
Don had always loved the great forest 
Wide doors led to steep winding steps 
Stirred it about slowly 
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Divide this paragraph into sentences. Place a period 
after each sentence. Make each sentence begin w·i th a capital 
. letter by printing a capital letter above the small letter. 
From the earliest times man has obtained both food 
and clothing from animals at first he hunted them gradually 
he learned that some of them were easy to tame he learned 
that it was less trouble to raise animals than it was to 
capture or kill wild beasts still later he discovered that 
animals could be used to help farm the land and to do 
other kinds of work man could never have become civilized 
without the aid of domestic animals. 
SUGGESTED CORE ACTIVITIES 
(To be mimeographed and handed to each child as a study guide) 
Here is a list of study questions and activities. You 
may find the answers to these questions or the material needed 
for these activities by reading the selections listed in your 
bibliography or in your optional reading list. You 1.vill do at 
least five of the starred items. You may choose any three of 
the others. 
These activities and study questions which you will develop 
will give you a knmvledge of anc1. an appreciation for the textile 
industry of New England which has done much to make your way of 
life more enjoyable. These. activities and study questions are 
planned to help you improve your \>Tritten expression. 
*1. 1'lri t e a pa.ragraph about one of the following subjects: 
a. New England's Clipper Ships 
Be 
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b. Slater's Mill 
c. Clothing of the Early Colonists 
d. A Spinning Bee 
e. Ho"t-1 to Weave a Rug 
f. The Embargo Acts. 
sure to follo'll'.r this set of guides: 
1. Select a narrow topic. 
2. Choose a pleasing, suitable title. 
3. Begin with. a sentence th~t arouses interest. 
4. Use complete sentences that stly what you mean. 
5. Write sentences in the correct order. 
6. Make every sentence edd something to the story. 
7. Choose words carefully. 
8. Begin sentences in different ways. 
9. End with a sentence that makes the paragraph 
seem complete. 
10. Check arrangement, spelling, and the use of 
capital letters and marks of punctuation. 
*2 . The writing of a simple descriptive paragraph is of 
great value in learning to express ideas clearly and effectively. 
Good descriptions demand. clear thinking and exactness in the 
choice of words. Write a paragraph describing one of the 
following subjects: 
a. Eli \fuitney' s Cotton Gin 
b. A Steam Engine 
c. The Dam by the Mill 
d. The Old Mill Village 
e. My Dad 1 s New Suit 
3. Have a committee investigate the advantages of the 
power equipment and machinery which were introduced to the 
textile industry with the coming of the Industrial Revolution. 
4. Develop a discussion on the advantages and disadvan-
tages of unions in the textile industry. 
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5. Show slides and display pictures illustrating varied 
industries, landscapes, and cities. Form committees to gather 
additional information pertinent to the slides. At a later 
showing appoint a student to narrate the slides. 
6. Develop a discussion on the migration of New England's 
cotton mills to southern states. 
*7. Write an explanation on the function of one of the 
follo"ring. 
a. cardboard loom 
b. blocks for printing designs 
c. clay rollers for printing 
*8. It is much easier to tell someone about something you 
did or saw than it is to write about what you have seen or have 
done. Sometimes, however, it becomes necessary to "~A.rrite a,n 
explanation of an event or an object. A list of key words and 
phrases will help you remember to tell everything and to stick 
to your subject. 
Write an explanation of 't'IThy Massachusetts is the cen-
ter of New England textile manufacturing. Use the key words 
to help you express yourself. 
a. available capital 
b. abundant "rater power 
c. early start 
d. skilled labor 
e. good transportation 
9. There are many forms of written expression. Among 
these are lists, announcements, posters or signs, legends for 
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pictures, summaries, and diaries. 
Choose one of the following activities: 
a. Make a list of books on Colonial life, of articles 
for exhibits, of stories to read or tell, and of 
person to receive invitations to classroom 
discussions. 
b. Make posters or signs for articles to be exhibited, 
plays to be presented, and class progress. 
c. Legends: brief statements to explain articles, 
short explanations to pictures, and keys to maps 
or charts. 
*10. The friendly letter is a popular form of written ex-
pression. You '\"lill enjoy writing to frieno.s or relations in 
various parts of New England who may be able to send first-hand 
information or materials on industries of their community. In-
formation on the following subjects will give a better under-
standing of why the textile industry gre\'l and prospered in New 
England·. 
a. H0\1 many textile mills have moved from Lawrence 
or from another textile center since the end of 
World War II? · 
b. What new industries have moved into the vacated 
mills of the New England area? 
c. What items of interest are to be seen in the 
museums of distant cities? 
d. How are raw materials delivered to textile plants? 
e. \f.here is the finished product of a certain tex-
tile plant sent to be made into clothing? 
*11. Business letters are used when requesting a pamphlet, 
ordering a book, asking permission to visit some place, or re-
questing a speaker to come to a class to tell about his com-
pany. Write a business letter of this nature. Be sure to 
submit this letter for approval before mailing it. 
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12. Book reports can be helpful to your classmates. Books 
are written for people to enjoy. If you find an enjoyable book 
tell your classmates about it by writing a report. Find a book 
or a story that you think will contribute to our study of tex-
tiles and write a report of it. 
13. Have you ever seen something so beautiful, so brave, 
or so humerous that you felt you must tell about it? If you 
have you probably had trouble finding the words to paint the 
picture just as you saw it. Have you ever seen men reporting 
to work in a factory? If you have your impressions would be 
similar to this: 
pmver 
bumping elbows 
hustle and bustle 
See 
dark figures 
wavy line 
glowing pipes 
Hear 
clicking time clocks 
clanking lunch pails 
shuffling footsteps 
Use this list and try to write a poem or make your 
own list on another phase of our unit and write a poem from it. 
*14. In writing paragraphs, stories, and letters about 
textiles and textile workers, you will need to know ho\'T to spell 
correctly the words that will be used over and over. Make a 
spelling list of these common words. Here is a beginning for 
the list. 
textiles 
machinery 
colonist 
fiber 
dyeing 
material 
science 
factory 
employer 
employee 
d.omestic 
spinning 
weaving 
imports 
exports 
clothes 
production 
fashion 
*lo. Interview some of your neighbors, acquaintances, or 
relatives who are employed in the textile industry. Question 
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them on the "Southern Movement" of the textile industry and 
write a report of your findings. 
16. Find someone who has lost his job due to the textile 
migration. Write a paragraph comparing or contrasting this 
person's opinion with the opinion of the person who is still 
employed. 
17. You can improve your written work by using synonyms 
and antonyms. Synonyms are words which have the same or nearly 
the same meaning. Antonyms are words which are exact opposites. 
Find synonyms for these words. 
cautiously 
employee 
employer 
colonist 
fabrics 
Find antonyms for these words. 
It will help. 
prohibit 
industrious 
cautious 
domestic 
import 
domestic 
wages 
busy 
migration 
capital 
Use your dictionary. 
natural 
wealthy 
depression 
permanent 
scarcity 
OPTIONAL RELATED ACTIVITIES 
1. · Plan a dramatiZation of one of the following: 
a. The life history of Eli 11J'hi tney or Samuel Slater 
b. A cotton plantation scene 
c. An early colonial home where wool was being carded, 
spun, and woven by hand. 
2. Form a singing group to present these songs: 
a. "The Spinning Song", Elementary Music Series, Book 5 
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b. 11 0ld Black Joe 11 
c. 11 0ld Folks at Home 11 
d. 11 M'a.id of Japan 11 , Elementary 1·1usi c Series, Book 5 
3. Dra'tv a ma,p of Ne't'lr England showing textile me.nufacturing 
areas , seaports, rivers, and railroads . 
4. Prepare one of these poems for pr esent a tion in class : 
a. Alcott •••..•••••••••••••• 11 The Spinning fueel 11 
b. Cary ..................... 11 The lf.Teaver 11 
c. Longfellow •.• ~ ••••••••••• 11 The Courtship of Miles 
Sta ndish 11 Part VIII 
d. Ta.ylor ••••.••••••••..•••• 11 The Sheep 11 
e. Timrod •••..•...••••....•• 11 The Cotton Ball 11 
f. Personal selections 
5. Prepare for exhibit a collection of different kinds 
of textile materials that go into the making of clothes. 
6. ~~ke a scrapbook of newspaper clippings dealing with 
wage contracts of textile workers. 
7. Hal~.e a collection of pictures showing various phases 
of the textile industry. Jlij'ount them in a notebook for table 
exhibit or on cardbo~rd for bulletin board exhibit. 
8. l'-1ake a chart showing by illustration the changes in 
cotton from fiber to fabric. 
9. Find some wild berries, bark, roots, or other natural 
substance and make dye samples. Try to get as many colors as 
p ossible. 
10. Make a list of the uses of cotton fibers. 
11. l-1ake a 11 1Hho 1 s Who 11 in the grm-l!'th of New England 1 s 
textile industry. 
69. 
12. Write paragraphs comparing the geogra.phica.l condi t ions 
of New England textile centers with centers in foreign countries. 
EVALUATION 
SUGGESTED OBJECTIVE TEST ITEMS 
Place an 11 x 11 before the ans1..rer "t~Thich best completes each 
of the following statements: 
1. LOivell is a great textile-producing city located on the: 
Mississippi River 
Charles River 
~ Merrimack River 
Connecticut River 
2. 11 The Spinning Wheel 11 was written by: 
Longfellm..r 
Bryant 
-1L. Alcott 
Frost 
3. The early settlers of New· England made dye from: 
~ walnut hulls 
sea shells 
swamp water 
peach stones 
4. Company mmed houses 1>1ere: 
expensive to rent 
poorly constructed 
~ better than the average privately owned houses 
available to department heads only 
5. Taxes placed on manufactured goods coming into the 
colonies resulted in: 
_x_ higher prices 
increased trade with England 
more markets for American me.nufacturea. goods 
the development of England's textile mills 
6. Some of the Puritan settlers were weavers from: 
the \~est Indies 
Canada 
~ England and Holland 
Italy 
'7. Cotton grew well in: 
New England 
England 
Canada. 
_z_ the southern colonies 
'70. 
8. The need for importing cotton fibers 1-J'as reduced by: 
McCormack's reaper 
tfhitney 1 s cotton gin 
Hargreave 1 s spinni ng 
steam power ·· 
jenney 
9. Slaterrs Mill, the first American cotton mill, is 
still standing in the state of: 
_z_ Rhode Island 
Massachusetts 
Connecticut 
New Hampshire 
10 . The average l!Tage paid to a textile 1•rorker in 1850 was: 
_z_ $1.25 per week 
$1.25 per hour 
$1.25 per day 
$1.00 per hour 
11. Textile mills were built near sources of: 
___ abundant coal deposits 
_pulp wood 
_A_ abundant water power 
unskilled labor 
12. In 1827, following a d.epression in England, native 
New Englanders were displaced in the mills by: 
new inventions 
_z__ foreigners 
Indian laborers 
child labor 
13. Irish immigrants came to America in the 1850 1 s chiefly 
because of: 
a desire to buy cheap land 
_z_ a famine in Ireland 
better educational institutions 
a war with Fran_ce 
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14. Large factories fostered the growth of New England 1 s: 
cities 
farms 
slums 
fishing industry 
15. Textile companies are moving south to enjoy: 
warm climate 
___ stronger power plants 
better outlets for their products 
~ lower state taxes 
16. The Puritans lived: 
a life of ease and comfort 
..1L a severe, hard-\vorking life 
in sod huts 
a Godless life 
17. Puritan women entertained themselves by having: 
____ card parties 
..1L a. ·quilting party 
___ trips to the seashore 
___ portrait painting classes 
18. Samuel Slater introc1uced English machinery to the 
United States by: 
___ newspaper advertisements 
___ writing books 
conducting an exposition in Boston 
_z_ memorizing their designs 
19. The cotton gin brought: 
wealth to Eli Whitney 
..,A_ prosperity to the south 
____ embarrassment to ~nlltney 
___ New England's mills to the South 
20. In colonial New England cloth was woven on: 
spinning wheels 
sewing machines 
...1L hand looms 
cotton gin 
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21. In 1832 New Englanders were deeply interested in the 
question of protective tariff because: 
it discouraged immigration 
..1L. it supported manufacturing 
effected food prices 
prohibited slavery 
22. The .British Government discouraged the production of 
woolen goods in America wishing to: 
~ preserve the market for the English products 
___ protect the American housewife from inferior goods 
_ prevent American manufacturers. from facing bankruptcy 
___ enlarge American cotton production 
23. American colonists wore leather goods like the Indians 
beca.use: 
_ they were more comfortable in winter 
___ it made employment for the starving Indians 
_z_ woolen goods were so expensive 
they were better suited for rough work 
24. The best cotton fabrics in America are produced in: 
North Carolina 
..JL. New Bedford, Ma.ssachusetts 
Ohio 
Jacksonville, Florida 
25. Today the largest producer of cotton fabric is the 
state of: 
~ North Carolina 
Massachusetts 
Rhode Island 
Connecticut 
Language Test.--Write "Yes 11 on the blank ~fter each group 
of words the,t is a complete sentence. Write 11 No 11 after each 
group that is not a complete se~tence. 
1. although it was July when I visited them 
2. suddenly we saliT a ~1hi te sail 
3. with the food given them at the relief camp 
4. the thick shaggy coat of the llama 
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5. when the runner returned to the men's lodge 
6. at the edge of the river stood the mill 
7. telling a tale of strange people and events 
8. workmen hurried to the old stone mill 
There are mistakes in this letter. Make marks of punctua-
tion where they are needed. Print capital letters above small 
letters that should be changed. 
des.r bob 
14 Lyons avenue 
provincetown Mass. 
rA.ay 25 1955 
father -Nan and I went to see slaters mill when 
we were in rhode island on memorial day. Father told 
us it was the first cotton mill in the united states. 
Rhode Island has many cotton mills woolen mills lace 
mills and rayon mills I am going to read more about 
these factories in my new book "The factories of Rhode 
Island. 11 
your friend 
Arnold 
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EVALUATION SCORE CARDS 
Evaluation by the individual, by the class, and by the 
teacher can be simplified by employing these score cards. The 
follol~ing scores may be used respectively: 1, 2, 3, for Good, 
Fair, and satisfaction. 
NAME 
SCORE CARD FOR WRITTEN COMMUNICATION 
DATE 
I. Preparing reports: 
RATING 
1. Choosing a narrow subject ( ) 
2. Gathering pertinent materials ( ) 
3. Presentation of material in an orderly sequence ( ) 
II. Writing stories: 
1. Selecting an interesting subject ( ) 
2. Arousing interest with a good beginning sentence ( ) 
3. Using colorful details to give life to the story ( ) 
4. Concluding intelligently ( ) 
III. Writing business letters: 
1. Form 
2. Conciseness 
3. Clearness 
4. Courtesy 
IV. Writing friendly letters: 
1. Heading-- ~~~e~~~~~n 
2. Greeting -- To whom 
3. Body -- What is said 
4. Closing -- Polite ending 
5. Signature -- Name of writer 
( ) ( ) ( ) ( ) 
( ) 
( ) ( ) ( ) ( ) 
' 
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INDIVIDUAL PROGRESS RECORD 
NAME DATE RATING 
1. Did I have the proper margins at the top, sides, and ( ) 
bottom? 
2. Is my name, the subject, the grade, and the date ( ) 
properly placed? 
3. Is my title placed in the center of the paper? ( ) 
4. Did I use capitals for the first and important words ( ) 
in the title? 
5. Did I place the first line of every paragraph one-half ( ) 
inch farther to the right than the other lines? 
6. Did I leave any lines unfilled except at the end of 
the paragraph? 
( ) 
7. Did I begin every sentence with a capital and close ( ) 
· with the proper marks? 
8. Is my writing plain and neat? ( ) 
9. Have I made erasures carefully? ( ) 
10. Is my spelling correct? ( ) 
11 • . Have I used capital letters where they should be used ( ) 
in the paragraph? 
12. Is my punctuation correct? ( ) 
13. Is my whole page well-arranged and attractive? ( ) 
BIBLIOGRAPHY FOR CORE ACTIVITIES 
Ba rrows, Harlan H., Edith Putnam Parker, and Clarence 
vloodrow Sorensen, The American Continents. Silver 
Burdett Co., Nev.r York, 1951. 
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Cutright, Prudenc~, W. W. Charters, and Mae Knight Clark, 
Living Together Around the World. The I~cmillan Company, 
New York, 1953. 
Dame, Lawrence, Ne\'r England Comes Back. Random House , Ne'l.•T 
York, 1940. 
Eberle, Irrnengarde, The Story of Cloth. R. M. McBrid.e, 
Ne'ltlr York, 1948. 
Grass, Herbert H., Frank E . Sorenson, Dwight W. Follett, and 
Alta Mcintire, Exploring Near and Far. Follett Publishing 
Company, Chicago, 1955. 
Hartman, Gertrude, Machines and the Men 1ffho Made the World of 
Indus t ry. The Nacmillan Company, New York, 1939. 
Hatfield, W. Wilbur, E. E. Lewis, and Elizabeth Guilfoile, 
Engli sh Activities, Fifth Grade. American Book Co., 
New York, 1943. 
Keliher, Alice Virginia, Te xtile Workers. Harper and Brothers 
New York , 1939. 
Moore, Clyde B., Fred B. Pa inter, Helen M. Car penter, and 
Gertrude M. Lewis, Building Our America. Charles 
Scribner's Sons, New York, 1948. 
Petersham, Maud and Miska, The Story Book of Thing R V!e 'vear. 
The John C. 'ltTinston Co., Philadelphia, 1939. 
Smith, J. Russell, and Fra nk E. Sorenson, Neighbors in the 
Americas . Revised Eclition. The John C. \Vins ton Co., 
Philadelphia, 1954. 
Smith, J. Russell, ann Frank E. Sorenson, ,N,elghbors in the 
United States and Canac1.a. Revi s ed Edition. The John 
C. vHns ton Co. -;-FhilacJelphia. , 1954. 
Todd, Le'l!lris Paul, and. Kenneth s. Cooper, Old vfavs and Ne1.v 
\'fays. Silver Burdett Company, Neti York, 1954 
Thurston, E . L., and E. H. Faigle, vforld Geography. Iroquois 
Syracuse, 1945. 
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Wolfe, Dan M., Ellen M. Geyer, Floyd Winks Delancy, and Lela 
Tyre Hamilton, EnJoying English 5. The L. W. Singer 
Co., Inc., Syracuse, 1952. 
Yale, Jonathan, Story Pictures of Clothing, Shelter and Tools. 
Beckley-Cardy Company, Chicago, 1939. 
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OPTIONAL READING LIST 
The following optional related reading list is a sample 
of the types of material suitable for the student's supplemen-
tary reading on the unit. 
It is suggested that only the name and the author of each 
book be typed on the filing card and that space be left for the 
pupil who first reads the book to fill in his opinion of the 
book. 
The numbers following the titles in the reading list give 
the approximate grade level from the standpoint of interest 
and reading difficulty of the selections listed below. The 
starred selections in this list have been graded by Ruth Giles 
1/ 
and Dorothy E. Cook. The other selections have been graded 
2/ 
by Eloise Rue. 
*Bailey, E. s., Children of the Handcrafts (5-9) 
*Baity, E. c., Man lg ~Weaver (7-9) 
Beauchamp, W. L., Discovering Our World (4-5) 
Carpenter, F., Our Little Neighbors g! Work and Play (3-4) 
Christ, K. D., Willow Brook Farm (4-6) 
Comfort, M. H., Children of the Colonies (4-6) 
*Duffe, M. L., New England Colonial Days (4-6) 
1. Ruth Giles and Dorothy E. Cook, Child~en's Catalog, 8th 
Edition. Revised. The H. H. Wilson Co., New York, 1951 
2. Eloise Rue, SubJect Index to Books for Intermediate Grades 
American Library Association, Chicago, 1950. 
. Eberle, I., Story of Cloth. (4-6) 
*Eberle, I., Basketful (4-6) 
*Eberle, I., Famous Inventions for Young People (4-6) 
Hanna, P.R., Making the Goods We Need (5-8) 
Hanna, P. R~, Pioneering in Ten Communities (5-6) 
79 • 
*Hartman, G., (Machines _gnd the ~ Who Make the tv'orld of Industry 
. . 6-9) 
Heffernan, H., Adventures of Ca.nolles (4-6) 
Herd, s. D., and King, H. W., Stories of American Pioneers (4-5) 
*Hollos, C., Story of Your Coat (3-5) 
Johnson, E. M., vvonderful America (5-7) 
*Kelty, M. G., Story of the American People (5-7) 
*0 1 Donnell, 1'-1., Singing i'Vheel s ( 4-5) 
*Petersham, M. F., and Petersham, M., Story Book of Things We 
Vvear ( 3-5) 
*Petersham, M. F., and Petersham, M., Story Book of Things~ 
Use {3-5) 
Phelps, M., Chi a and the Lambs (4-6) 
Spencer, P. R., Finding New Trails (4-5) 
*Wilder, L. I., Little Town Qn the Prairie (5-7) 
\Vilson, H. E., Living in the~ of Machine_§ (6-8) 
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BIBLIOGRAPHY FOR TEACHER 1 S USE 
Adams, J. T., The Founding of New England. Atlantic Monthly 
Press, Boston, 1924. 
Bancroft, Everett Clair and William c. Kessler, Textiles, ~ 
Dynamic Industry. Colgate University, Hamilton, New 
York , 1951. 
Brown, John Howard, Lamb's Textile Industries of the United 
States . James H. Lamb Co., Boston, 1916. 
Chase, William Henry, Five Generations of Loom Builders. 
Draper Corpora tion, Hopedale, Massachusetts, 1951. 
Committee on the New England Textile Industry, Conference of 
New England Governors, Report 2ll ~ New England Textile 
Industry. Cambridge, 1953. 
Fiske, Johr;t, The Beginnings of New England. Houghton-Hifflin 
Co., Cambridge, 1900. 
Metcalf, Maurice A., The Story of £n Idea. Walton Advertising 
and Printing Co., Boston, 1921. 
Perry, Walton, The Story Qf Textiles. Tudor Publishing Co., 
Nevr York, 1936. 
Woodbury, C. J. H., SeD., Textile Education Among the Puritans. 
(Reprinted from the Bulletin of the National As s ociation 
of Wool Manufacturers). Boston, 1911. 
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BIBLIOGRAPHY OF TEACHING AIDS 
FILMS: 
Atlantic Coast. Filmsets, Inc., Chicago, 1942. 
Historic New England. Instructional Films, Inc., Wilmette, 
Illinois, 1947. 
King Cotton. General Motors, Revised, Public Relation Film 
Section, Detroit, 1949. Free Loan. 
New England. McGraw-Hill Book . Company, Film Department, New 
York, 1944. 
New England, Yesterday and Today. New Haven Railroad, Public 
Relations Department, South Station, Boston. 
Rhode Island. Instructional Films, Inc., vlilmette, Illinois, 
1947. 
Spinnlng Wheel. Barr Productions, Los Angeles, California, 
1940. 
Textiles. Filmsete, Inc., Chicago, 1942. 
The Loom. Barr Productions, Los Angeles, 1943. 
This is New England. New Haven Railroad, Public Relations 
Department, South Station, Boston. 
Weaving Homespun. Association Films, New York, 1948. 
What is Cloth. Coronet Films, Chicago, 1948. 
MAPS: 
New England. Denoyer-Geppert Map Company, Chicago. 
Physiographic Provinces of ~ United States. Ginn and Company, 
Boston, 1940. 
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SUMMARY 
82. 
Conclusion.-- The elementary school teacher has an ex-
cellent opportunity for correlating language arts and history. 
It should be self-evident that the more numerous the connec-
tions which are established bet'l .. reen subjects the better, and 
also that the greater the number of subjects connected the more 
the correla tion will contribute to a perception of the genera l 
pattern and significance of life. 
Tests of achievement show thB.t the correlation method of 
teaching leads to the improvement of instruction but, what is 
more im9ortant, the pup il has a deeper interest in the sub-
jects taught and the inf luence of the teaching-learning situa-
tion will be greater. 
Throughout the units of this thesis there is a closer 
association between the t~cher and the pupil than is possible 
'vi th the textbook method of instruction. This association ac-
~uaints the teacher with the interests and abilities of the 
pupil. It also helps him discover the needs of the pupil. 
From the pupil's point of view teaching through correla-
tion of subject matter offers a pleasant experience ! or he has 
free dom to read according to his interests and abilities; 
therefore, he will read more and will be encouraged to advance 
to a higher reading level. The history problems of these 
units provide him vJi th the work type of reading, such as ac-
quiring information, finding answers to questions and solving 
problems. The literature of these units give s him another 
type of reading, that of enterta inment, excitement and ad-
venture. 
80. 
From the information gathered in comp iling ma terial 
suitable for use in this thesis the writer has concluded that 
there are numerous opportunities to use the correla tion method 
of instruction effectively and that authorities in the field 
of education have proved the validity of the correla tion 
method of instruction. 
Suggestions for Further Study.-- Further study involving 
the actual teaching of these units in the classroom with a 
careful eva luation of the pupil's interests and progress 
during the unit and their overall gror..rth at the termina tion 
of the unit should prove the va lue of the correlation method 
of teaching. 
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